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CSS MOTTO AND CORE VALUES

Through this place we thrive,
we serve and find our place in the world.

We recognize that all students are uniquely talented. Within our exceptionally 
supportive community, students develop positive relationships and relish the 
opportunity to realize their individual potential to the full. Learning at CSS is 
highly student-centred, engaging and inquiry-based. Through a broad range 
of experiences in and beyond school, students become confident, optimistic, 
compassionate and internationally-minded young adults, ready to find their 
place in the world.

CSS LEARNER ATTRIBUTES
CSS students find their learning both enjoyable and engaging. Our curriculum is 
holistic, integrating students’ academic advancement with social and personal 
development. Students have many opportunities to learn, inside and outside the 
classroom. They learn through action and service, in Hong Kong and overseas.

Our globalised world is rapidly changing and highly competitive. We therefore 
help our students develop confidence, positive attitudes and personal attributes 
so that they are ready to meet challenges in their future life. Our students strive 
to develop life-long learning habits, understand the concepts underlining what 
they learn in our curriculum and appreciate how the knowledge and the skills 
they acquire are interconnected.

The Learner Attributes diagram sums up what CSS aims to foster in every one of 
our students.
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MYP Assessment and Reporting
At CSS, assessments take place on a regular basis as formative assessments and at the end of each unit as 
summative assessments. The aim of formative assessments is to gather feedback for the teacher and students 
to guide improvements in on-going teaching and learning. The aim of summative assessments is to measure the 
level of proficiency a student has obtained against the MYP assessment criteria. Each subject will conduct a variety 
of formative and summative assessments throughout the year using a wide range of assessment tools. CSS does 
not have an extended exam period during any year of the MYP.

Each subject has four subject objectives which are assessed as assessment criteria. These four assessment 
criteria are awarded a level of 1-8 where 8 is the highest for each of the criteria being assessed. The levels based 
on the IB guidelines are criterion based with clear descriptions of what is required to reach each level. 
 
At the end of the reporting period, teachers will award an overall level for each criterion based primarily on students’ 
performance in the summative assessments, but may also take into consideration achievement in formative 
assessments. The overall level is not simply based on an average of scores in assessments or just the latest score. 
The marks are added together to give an overall score out of 32 which is then turned into an overall subject grade 
from 1-7, where 7 is highest. This overall grade describes how a student is performing in the subject according to 
the table below:

Grade Boundary 
Guidelines

Descriptor

1 1 - 5 Produces work of very limited quality. Conveys many significant misunderstandings or 
lacks understanding of most concepts and contexts. Very rarely demonstrates critical 
or creative thinking. Is very inflexible, and rarely uses knowledge or skills.

2 6 - 9 Produces work of limited quality. Expresses misunderstandings or significant gaps 
in understanding for many concepts and context. Infrequently demonstrates critical 
or creative thinking. Is generally inflexible in the use of knowledge and skills, and 
infrequently applies knowledge and skills.

3 10 - 14 Produces work of an acceptable quality. Communicates basic understanding of many 
concepts and contexts, with occasionally significant misunderstandings or gaps. 
Begins to demonstrate some basic critical and creative thinking. Is often inflexible in the 
use of knowledge and skills, and requires support even in familiar classroom situations.

4 15 - 18 Produces good-quality work. Communicates basic understanding of most concepts 
and contexts with few misunderstandings and minor gaps. Often demonstrates basic 
critical and creative thinking. Uses knowledge and skills with some flexibility in familiar 
classroom situations, but requires support in unfamiliar situations.

5 19 - 23 Produces generally high-quality work. Communicates secure understanding of 
concepts and contexts. Demonstrates critical and creative thinking, sometimes 
with sophistication. Uses knowledge and skills in familiar classroom and real-world 
situations and, with support, some unfamiliar real-world situations.

6 24 - 27 Produces high-quality, occasionally innovative work. Communicates extensive 
understanding of concepts and contexts. Demonstrates critical and creative thinking, 
frequently with sophistication. Uses knowledge and skills in familiar and unfamiliar 
classroom and real-world situations, often with independence.

7 28 - 32 Produces high-quality, frequently innovative work. Communicates comprehensive, 
nuanced understanding of concepts and contexts. Consistently demonstrates 
sophisticated critical and creative thinking. Frequently transfers knowledge and skill 
with independence and expertise in a variety of complex classroom and real-world 
situations.

 
Reports at CSS show the level the students is at for each of the four assessment criteria as well as the overall 
subject grade for each of the eight subjects.

MYP External Assessment
The IB has introduced eAssessments, which are externally assessed at the end of a five year MYP along with 
the Personal Project. As we are a 3 year MYP with Community Project, we do not participate in external IB 
eAssessments, and the students do not receive an IB MYP certificate but do receive a CSS MYP Certificate.
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OVERVIEW OF JUNIOR CURRICULUM
The International Baccalaureate Middle Years Programme at CSS
The International Baccalaureate Middle Years Programme (IBMYP) is the framework through which we teach the 
Hong Kong Junior Secondary Curriculum to our students. The MYP curriculum framework comprises eight subject 
groups which provide a broad and balanced education for our students and has the flexibility to allow students to 
meet the requirements of the eight Key Learning Areas in the Hong Kong curriculum:

IB MYP Subject Areas HK Curriculum Key Learning Areas
Language and Literature (LL) English & Chinese Language Education

Language Acquisition (LA) English, NCS Chinese Language Education

Individuals and Societies (I&S) Personal, Social & Humanities Education

Sciences Science Education

Mathematics Mathematics Education

Design Technology Education

Arts Arts Education

Physical and Health Education (PHE) Physical Education

The Hong Kong Junior Secondary Curriculum at CSS
The Hong Kong Junior Secondary Curriculum (HKJSC) supports a student-centred curriculum to meet the needs 
of supporting students to learn through key components of Key Learning Areas, Essential Learning Experiences, 
Generic Skills, and Values and Attitudes. The HKJSC also includes a renewed emphasis on Chinese History and 
Chinese Culture which has been added to the Junior Curriculum subjects at CSS.

Conceptual Understanding
Concepts are big ideas that have relevance within specific disciplines and across subject areas. The junior students 
use concepts as a vehicle to inquire into issues and ideas of personal, local and global significance and examine 
knowledge holistically. The MYP prescribes sixteen key interdisciplinary concepts with related concepts for each 
discipline.

Personal,
Social &

Humanities
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Education English

Language
Education

Mathematics
EducationArts

Education Science
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Technology
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Learning Support
CSS has a clear ethos of inclusive education. Our Learning Support Department collaborates with teachers to 
support students with special educational needs, to help students be integrated into whole-class learning. A range 
of strategies used include small group workshops, 1:1 sessions, and co-teaching with subject teachers. Students 
are also individually advised on how they can best advocate for their learning needs. The Learning Support team 
works with other departments to ensure that pastoral care and academic development are holistically addressed.

Counselling
The Counselling Team at CSS comprises of two Guidance Counsellors and two Social Workers from the Hong Kong 
Federation of Youth Groups (HKFYG). The team supports students to develop self-respect, self-discipline, positive 
attitudes, sense of responsibility, respect for others, understanding of their personal growth and development. 
Members of the Counselling Team would support students through offering advice, and run various exciting and 
meaningful programmes and activities for students to participate in.

Experiential Learning
Experiential learning at CSS plays a major role in student development both in the classroom and beyond. During the 
year, a number of experiential learning opportunities are provided for students to participate in, such as curriculum 
related trips and excursions. 

Co-curricular Activities (CCA) are vital to the all-round development of students, to help them acquire a healthy, well-
balanced lifestyle and to extend their learning experiences beyond the formal curriculum. Students are encouraged 
to take full advantage of these opportunities to broaden their horizons, excel in interest areas and to develop 
leadership skills. Students in lower school take part in at least one activity during each school year, while students 
in upper school and middle school are encouraged to take leadership roles. Our vibrant school life allows students 
to choose activities from five domains: Language and Communication, Problem-solving and Inquiry, Creativity 
and Arts, Sports and Action, Leadership and Service. Our school provides a range of CCAs, from music related 
ones such as the Singing Ensemble, Orchestra, to STEAM related activities, language speech festival team, and 
different sports interest classes and teams. 

One of our key highlights of experiential learning is the Creative Week. During spring time each year, classes would 
not take place in the classrooms but away from the normal routine. F1 students would take part in an adventurous 
outdoor educational overnight camp where students spend time with their housemates and tutors for five days 
together, participating in a range of activities such as rock climbing, kayaking and other team building games. 
Students in other year groups would go on programmes in Hong Kong and beyond, with some that involve physical 
challenges such as skiing and fitness challenge, community and service activities, as well as STEAM and Cultural 
Exchanges.

STUDENT DEVELOPMENT & WELL-BEING
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Eco-Club and Smart Farming CCA

Houses
It is a Vertical House System to strengthen student development and well-being and enhance students’ academic, 
social and leadership development.

There are six houses in CSS. They are named after six flowering trees commonly found in Hong Kong, each with a 
distinctive flower color. The trees were chosen through a contest involving the first cohort of students.

Creative Week 2019

Hong Kong The Philippines

Fujian Langkawi
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Programmes and Activities
CLACH is intended to be embedded over the next three years through the school’s curriculum - themes within specific 
MYP unit plans in different MYP subjects, as well as inter-disciplinary learning experiences wherever appropriate. 
Likewise in the senior secondary years, CLACH is an inter-disciplinary dimension to be introduced into both the 
HKDSE and IBDP programmes at appropriate points e.g. Liberal Studies, TOK, Chinese, Arts or I&S-related courses 
of study, as well as CASOLE. CLACH is also an initiative to enrich the school’s Experiential Learning programme. 

In the previous years, the school has already conducted a number of CLACH-related projects and activities, 
including:
1. Visits to places or events of Chinese cultural interest in Hong Kong itself – art galleries, performances,

museums, special exhibitions, workshops, seminars etc
2. Annual celebrations of key festivals and events – Mid-Autumn Festival, Chinese New Year Festival & Dragon

Dance, Chinese performing arts items in Arts Show etc
3. CCA activities – Cantonese opera, Chinese Speech School Festival, debating, Battle of the Books Chinese, 

Chinese music, Chinese ink painting, martial arts, taiji etc (some CCAs welcome staff to join)
4. Cultural excursions to China/Sister Schools Exchange Programme – Hangzhou International Cultural 

Festival Trip, other study trips to China etc

Chinese Calligraphy Workshop
中文書法工作坊 – 練寫揮春

Mid-Autumn Festival - Riddles Guessing
中秋節慶祝活動 – 猜燈謎

Study Tour in Wuhan, Hubei, China
中國湖北武漢考察 – 長江大橋

Cantonese Opera Workshop
粵劇工作坊 – 認識粵劇，學唱工尺譜

Chinese New Year Festival - Dragon Dance
中國農曆新年慶祝活動 – 舞龍

Study Tour in Yinchuan, Ningxia, China
中國寧夏銀川考察 – 西夏王陵

Cantonese Opera Workshop
粵劇工作坊

Dragon Dance
舞龍

CHINESE LANGUAGE & LITERATURE, 
ARTS, CULTURE AND HISTORY (CLACH)
Background
The Education Bureau has taken a number of steps in recent years to ask 
schools to deliver learning opportunities for students related to Chinese 
Language, Arts, Culture and History, including:
1. Providing funding to HK schools to provide Moral, Civil and National 

Education for students (one-off funding almost exhausted)
2. Promoting “sister school” programmes to encourage HK schools to establish 

partnership with schools in mainland China (yearly recurrent funding)
3.   Directing schools to teach a mandatory junior secondary Chinese History course to F1-F3 students (started

already in 2019-20 school year in F1)
4.   Promoting the teaching of Chinese language through the medium of Putonghua (ongoing since the beginning 

of CSS in 2006)

We could expect more directives and funding to schools in the future. In order to respond to these as positive 
opportunities for the school’s development, and to take proactive steps to consolidate the school’s core values, 
CSS has taken the initiative in 2018-19 to develop a programme to promote Chinese Language & Literature, Arts, 
Culture and History (CLACH). The year of 2019-20 is the start of a structured three-year implementation plan to 
provide learning opportunities for CSS students.

Strategic Approach
The range of learning activities that we should plan for will be multi-faceted, to take place through the formal 
timetabled curriculum as well as beyond, but they should have these common elements:
• Knowing (認知) - gaining knowledge of the breadth and depth of the historical, and geographical context of 

Chinese cultural heritage
• Experiencing (體驗) - gaining exposures through related activities, events, visits to sites, museums and 

exhibitions and study trips, student exchanges, and community services etc
• Enthusing (激勵) - engaging our students through personal interests and pride, the rich historical and cultural 

heritage of China and of this region they live in, but also Hong Kong and China’s modernisation and engagement 
with the international community

The Team
The CLACH initiative is included in the school’s three years plan for 2019–2022, under the broad domain of teaching 
and learning as well as the student wellbeing. The CLACH Team is to be established, convened by the Director 

of Student Development and 
Well-being, Mr. Cassy Yu, and 
to include staff from Chinese, 
Arts, History and other subject 
departments. The school has 
engaged Ms Wanita Mou as 
a senior consultant, primarily 
to act as key adviser to the 
team. The CLACH team looks 
at CLACH across curricula and 
communities, offers workshops 
and other opportunities for CSS 
staff, parents and students to 
become more aware of and be 
more engaged with different 
aspects of its work.
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LANGUAGES & CENTRE FOR ACADEMIC 
LANGUAGE PROFICIENCY (CALP)

Form 2 Writer’s Workshop

What is CALP?
CALP continues to be a successful school-wide programme designed to give 
bi-lingual and multi-lingual students greater experience with the formal and 
academic English needed to access the curriculum. Our programme includes 
Academic Language Proficiency courses (ALP) for Form 1, 2 and 3 that prepare 
students to join IBMYP and HKDSE English courses. We also offer ALP as 
an elective in Form 4 and 5 that provides extra language support in addition 
to students’ regular English course. We work with teachers and students in 
other subject classes to support subject specific academic language across 
the curriculum.

What are our programme aims?
• Take into account the cultural and linguistic diversity of our students
• Recognise the central role that language plays in learning
• Promote teaching practices that can be used across the curriculum to 

address the language-related needs of English Language Learners in an 
explicit way

• Develop collaborative working relations with all teachers by promoting a shared understanding of how to 
support English Language Learners 

• Promote a whole-school approach to support English Language Learners

What is Academic Language Proficiency (ALP)?
ALP courses are designed for bi-lingual and multi-lingual students whose lack of exposure to academic English 
creates barriers to access the English curriculum. Our students have acquired basic interpersonal communicative 
skills but are lacking in what is called cognitive academic language proficiency which can take many years to fully 
develop. ALP courses are designed to be a bridge to IBMYP and HKDSE English courses and  to give our students 
the formal language exposure and the skills to be successful in all of their subjects.

We use a functional grammar approach which recognises that everything we do in English to communicate and 
to get things done is a culturally determined genre that can be explicitly taught. Further, all language exists on a 
continuum from the more spoken, situational, and common place to the more written, abstract, and academic. 
We teach the specific genres of school: recount, narrative, procedure, information report, explanation, argument, 
discussion, and response, and the specific language features of these genres. We also teach the specialised 
language requirements of subjects such as Individuals and Societies, and Sciences, for example.

What are ALP learning aims?
• Strengthen academic language skills in writing, reading, listening, speaking, viewing, and presenting
• Develop confidence in the use of academic English 
• Encourage active learners of English across the curriculum inside and outside of school

How do we assess?
School-wide testing, including OOPT, Lexile, and CAT4, is used to identify language instruction needs and to 
track progress.

Formative assessment, the on-going monitoring of understanding, skills development, and the attitudes of our 
learners, makes up the bulk of our assessment and provides regular feedback and informs our instructional planning.

Summative assessment is framed by the MYP Assessment Criteria for Language Acquisition on the right:

Language Acquisition (Phase 3)
Criterion A
Comprehending spoken and visual 
text

Students should be able to:
1. show understanding of information, main ideas and supporting 

details, and draw conclusions
2. understand conventions
3. engage with the spoken and visual text by identifying ideas, 

opinions and attitudes and by making a response to the text based 
on personal experiences and opinions.

Criterion B
Comprehending written and visual text

Students should be able to:
1. show understanding of information, main ideas and supporting 

details, and draw conclusions
2. understand basic conventions including aspects of format and 

style, and author’s purpose for writing
3. engage with the written and visual text by identifying ideas, 

opinions and attitudes and by making a response to the text based 
on personal experiences and opinions.

Criterion C
Communicating in response to spoken 
and/or written and/or visual text

Students should be able to:
1. respond appropriately to spoken and/or written and/or visual text 
2. interact in rehearsed and unrehearsed exchanges
3. express ideas and feelings, and communicate information in 

familiar and some unfamiliar situations
4. communicate with a sense of audience and purpose.

Criterion D
Using language in spoken and/or 
written form

Students should be able to:
1. write and/or speak using a range of vocabulary, grammatical 

structures and conventions; when speaking, use clear 
pronunciation and intonation

2. organize information and ideas and use a range of basic cohesive 
devices

3. use language to suit the context.

To summarise, language has a central role in all learning, and the development of academic language is a key 
goal of CSS. The role of CALP is to address the development of academic English across the school.

Form 1 Novel Study Form 1 Literature Circle

Form 2 Presentation Form 2 Writer’s Workshop
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DIGITAL LEARNING
We live in a world where digital technologies are becoming ever more important. At CSS, we believe it is vital 
that students learn to use these technologies in responsible and productive ways. We are committed to using the 
International Society for Technology in Eduation (ISTE) Standards as a framework for the effective integration of 
technology into learning and teaching across the school. These standards help us to focus on the development of 
learners who are:

• Empowered learners
• Digital citizens
• Knowledge constructors
• Innovative designers
• Computational thinkers
• Creative communicators
• Global collaborators

We know that this can only be achieved by the school working in partnership with parents to promote positive 
and productive attitudes and behaviours. To enable us to develop this working relationship, we offer seminars on 
different aspects of technology use to inform and support parents. We also conduct surveys to help us to better 
understand parents’ views regarding the use of technology so that we can reflect them in both our development 
plans and the support that we provide to parents and students.

THE LIBRARY
The Team
The CSS library exists to support teaching and learning across the school. It plays a particularly important role in the 
development of English, Chinese and other literacies and a lifelong love of reading among the school’s students.

The library’s opening hours are from 8:00 am to 5:00 pm (Monday to Friday).

Borrowing: Students may borrow resources using their Student Card. All students may borrow up to five items 
(including books, magazines and graphic novels) for a period of two weeks. Students with overdue items may not 
borrow until the book(s) are returned. Lost or damaged books must be replaced for the same title.

Library Collection
The CSS library collection is divided into eight sections:

1. Fiction books, including graphic novels 2. Non-fiction books
3. Curriculum resources such as past papers and 

study guides
4. Pedagogical resources (also known as the 

teaching collection)
5. Electronic resources 6. Magazines and periodicals
7. Audio-visual resources 8. Reading time resources

Its resources support the three curriculums taught at the school, which are:

• The International Baccalaureate Middle Years Programme (IBMYP);
• The International Baccalaureate Diploma Programme (IBDP); and
• The Hong Kong Diploma of Secondary Education (HKDSE).

To meet these objectives, the library team endeavours to provide resources that reflect the full range of students’ 
literacy levels, interests and learning styles, abilities, and needs. In doing so, the library team seeks active 
engagement with the wider school community including students, parents and teachers. Besides, the library team 
works particularly closely with academic faculties to select resources that support student learning and allow students 
to move quickly through the locating phase into working with information and gaining deeper understanding.

SCIENCE, TECHNOLOGY, ENGINEERING, 
ARTS AND MATHEMATICS (STEAM)
What is the STEAM Group?
The STEAM Group is a new initiative intended to build on the school’s successful development of a holistic 
curriculum. It consists of a team of teachers from a broad range of Faculties who have an interest in the teaching 
and learning of science, technology, engineering, arts and maths, and who are enthusiastic about working beyond 
their own academic field. Increasingly, the solving of real-life problems in the above areas requires an integrated 
approach using many common concepts and ideas, with individuals bringing subject-specific knowledge, methods 
and skills. This can be seen in fields as diverse as medicine, underwater exploration, architecture and aerospace 
engineering. The STEAM Group has come together to further create and coordinate opportunities for students to 
experience this multidisciplinary approach through regular lessons, interdisciplinary units, CCAs and experiential 
learning during events such as Creative Week, and so develop skills, understanding and attitudes that will help 
them make the most of their talents both at school and beyond.

What are some examples of STEAM activities?
In 2018-19, the Individuals and Societies Faculty and Sciences Faculty came together to deliver an interdisciplinary 
unit called Rivers to Form 2. This began in the classroom with the teaching of discipline-specific knowledge and skills, 
which was followed by combined fieldwork looking at land use, development and water quality. Another example 
involved Form 5 students working with an external agency to design, build and deploy a marine robot to survey the 
health of coral reefs in the Sai Kung area. Finally, during Creative Week, a group of F3-5 students travelled to the 
Philippines to learn to scuba dive. As well as mastering dive skills, the beginner certification required that students 
learn and apply some dive physics and physiology. Students who could already dive had the opportunity to learn 
underwater navigation, additional dive theory for deeper diving and the use of additional equipment for safe wreck 
penetration and night diving.

Why is a focus on STEAM helpful to students?
CSS has a strong track record of students getting places on prestigious Higher Education courses in STEAM-
related subjects, universities often making generous offers to our graduates. Any good school can teach subject 
knowledge and many will use technology to achieve this, but the holistic and coordinated way in which we deliver our 
curriculum and extracurricular opportunities helps students to present themselves to universities and prospective 
employers in a particularly good light and as a consequence they have been successful at university entry. Some 
examples of the skills that we help to develop that universities look for include problem solving, divergent thinking, 
design thinking, taking the initiative, digital literacy, programming and robotics. The courses that CSS offers all have 
a substantial component of assessments based around critical thinking. Focusing on concepts and experiences 
that cross subject boundaries and provide a real-world context for problem solving allows students to demonstrate 
the information literacy and transfer skills that are so important to strong critical thinking. Another focus of the 
STEAM Group is helping with the development and outfitting of teaching spaces to allow multidisciplinary activities 
to take place. The school recently built a new multi-function space that is suitable for theatre, film-making, robotics 
workshops and more, which now needs to be equipped. We hope this is the first such project of many.
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Battle of the Books English Team 2018-2019 Battle of the Books Chinese Team 2018-2019

CCAs in the Library

Battle of the Books English

The Battle of the Books is a live school-on-school battle to find the book trivia champion school. The competition 
is open to international primary and international secondary schools. The Battle of the Books programme was 
introduced to Hong Kong international schools in 1999. It is designed to introduce students to a variety of reading 
material, build teamwork skills, and ensure that reading is fun.

Battle of the Books Chinese

This is a popular Chinese reading competition in Hong Kong English 
schools, which is the successful expansion of the Hong Kong Battle 
of the Books. The English reading competition was introduced to 
Hong Kong by Bryant McEntire, a librarian from North Carolina, 
USA. In view of the decreasing interest of Chinese students in 
Chinese reading in middle school, we specially organize this activity, 
and we hope to help young people in English schools to broaden 
their horizons and improve their interest in Chinese reading. At the 
same time, teamwork is facilitated, and students and teachers are 
encouraged to actively use Chinese resources in the school library.

中文閱讀擂台賽是在香港英文學校中盛
行的英文閱讀比賽 (Hong Kong Battle of 
the Books) 的成功延伸。英文閱讀比賽由
來自美國北卡羅來納州的圖書館員Bryant 
McEntire介紹到香港。鑑於同學對中文閱
讀的興趣在中學階段日益降低，我們特地
組織這一活動，期望幫助就讀英文學校的
青少年拓寬視野，提高中文閱讀興趣，同
時提倡團隊合作，鼓勵同學和老師積極利
用學校圖書館的中文資源。

Student Librarians

Every year, a team of Student Librarians is recruited. The school library is expected to provide a comfortable 
environment for library users when they are looking for and using resources, to run the library book circulation 
smoothly, to keep book shelves tidy and in good order, and to display library collection and promote it to borrowers. 
In all of these, Student Librarians play an important role in helping the library and giving other library users a 
positive role model.

Five sessions of training are provided for students before they become Student Librarians. Daily duties include:
• Circulation (borrowing, returning and renewing library resources)
• Tidying up shelves and shelving books to make sure books are in order
• Helping others locate resources in both print and non-print formats by using the library catalogue “Follett 

Destiny”
• Covering books and helping with displays

Reading Buddies

To strengthen Lower School students’ literacy skills, they are invited to join the Reading Buddies scheme, in which 
they are partnered with student tutors to read together. Student tutors are selected from F4 and F5 students who 
have advanced literacy skills and are enthusiastic about promoting reading to Lower School students. Through 
participating in the scheme, senior students have the opportunity to share book recommendations with junior 
students and gain experience in language tutoring.

THE LIBRARY (continued)

Databases

JSTOR is an integrated database of academic journal 
articles, scholarly books and primary sources across 
multiple disciplines, e.g. sustainability, science and 
technology, sociology, history, and economics. The 
database is mainly used to support academic research 
such as IBDP extended essay, HKDSE IES and 
IBMYP community project.

Global Issues in Context provides access 
to regularly updated references, newspapers, 
magazines, and overview articles on countries 
and issues. It is suitable for understanding cross-
disciplinary global issues, and is particularly useful 
for research projects about history, the environment, 
science and technology, health, business and 
economics, and politics.

NewsBank is an archive of current and past primary 
sources from newspapers, videos, broadcast 
transcripts, business journals to government 
documents and other publications. The data can be 
used for comparing viewpoints on different topics, 
developing critical thinking, and supporting inquiry-
based research. Highlighted topics on the archive 
include mental health, the environment and world 
economics.

Britannica is an encyclopedia. It contains numerous 
articles aimed at upper, middle and lower school 
students across three reading levels, with some 
articles supplemented by videos. Text-to-speech 
function is available. The encyclopedia serves as a 
good introduction for learning about new topics.

The wide range of resources available in the Library catalogue, Follett Destiny and online databases provides 
an invaluable aid to research both at home and at school. Students should use their student email address and 
password to access Follett Destiny.

Academic Honesty (from student handbook)

The principle of academic honesty is vital to the integrity of the school. As a school community, we all are working 
towards becoming principled, honest and ethical global citizens. It is therefore important that we are honest about 
where the ideas and information in our work come from. The following seven points are the key points for parents 
and students to be aware of in upholding academic honesty:

1. The work that a student presents as their own must be completely their own original work.
2. A student’s work cannot include material written by their friends or their tutor.
3. Students must avoid copying text from websites and pasting it into their assignments.
4. Students must check the credibility of any sources that they use by using the Origins-Purpose-Value-Limitations 

(OPVL) system (Lower and Middle School) or the Origins-Purpose-Context-Value-Limitations (OPCVL) (Upper 
School).

5. Students must include in-text citations using the APA style whenever they refer to information or ideas from 
other sources.

6. Students must include an APA style reference page in their assignments where required listing all the sources 
that they have used.

7. Students must ask their teacher or a member of the library team if they are unsure about how to use APA style 
citations and reference pages.

Student Librarians Team 2018-2019
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SUBJECT PATHWAYS FROM JUNIOR TO 
SENIOR CURRICULUM

Language
Acquisition

(LA)

Chinese LA

English LA

Academic
Language
Proficiency

Spanish ab initio
SL

(Eng LL students only)

2P

F5-6 E
Academic
Language
Proficiency

Chinese B
SL/HL

2

English B
SL/HL

2

Chinese GCSE

C

English Language

C

Academic
Language
Proficiency

F4 E

C
Chinese

Language
Acquisition

C

English Language

Form 1 - 3
IBMYP

Form 4
HKDSE

Form 5 - 6
HKDSE / IBDP

Language
and

Literature
(LL)

Chinese LL

English LL

C
Chinese

Language &
Literature

C
English

Language &
Literature

F5-6 E
Literature in

English

Chinese A:
Literature

SL/HL

1

Chinese Language

C

English Language

C

1
English A:

Language & Literature
SL/HL

F4 - F6 HKDSE (Key) F5 - F6 IBDP (Key)

Core Subject Group 1: Studies in
Language and Literature Group 5: Mathematics

F4-F6 Elective Subject Group 2: Language 
Acquisition Group 6: The Arts

F5-F6 Elective Subject Group 3: Individuals and
Societies

Online course offered by
Pamoja (additional tuition fee)

F4 Elective Subject Group 4: Sciences Core

2 6F4-6 E

3 PF5-6 E

1 5C

4 CF4 E

Form 1 - 3
IBMYP

Form 4
HKDSE

Form 5 - 6
HKDSE / IBDP

Mathematics

C

Maths Extended
Module 2 (Algebra &

Calculus)

F5-6 E

Maths: Applications &
Interpretation

SL/HL

5

F5-6 E
Maths Extended

Module 1 (Calculus &
Statistics)

Mathematics

Mathematics

C

Maths: Analysis &
Approaches

SL/HL

5

C
Creativity, Action, 

Service
(CAS)

Other Learning 
Experiences

(OLE)

C
Physical and

Health Education
Physical Education &

Other Learning
Experiences (OLE)

C

Design

Subjects
(1) Design Technology
(2) Food Technology
(3) Information and 

Communication 
Technology

Form 1 and Form 2
Study all three 

subjects in rotation

Form 3
Choose one subject 

as option

Information &
Communication

Technology

F4-6 E

Technology &
Living (Food
Technology)

F4-6 E

Design & Applied
Technology

F4-6 E

Design Technology
(F4 DAT)

SL/HL

4F4-6 E
Technology &
Living (Food
Technology)

Design & Applied
Technology

F4-6 E

Information &
Communication

Technology

F4-6 E

Visual Arts

F4-6 E

Music
SL/HL

6

Music

F4-6 E
Arts

Subjects
(1) Drama
(2) Music

(3) Visual Arts

Form 1 and Form 2
Study all three 

subjects in rotation

Form 3
Choose one subject 

as option
Visual Arts

SL/HL

66
Theatre

(F4 Drama)
HL

Music

F4-6 E

Visual Arts

F4-6 E

Drama

F4 E

Film
SL/HL

6P
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Form 6 Students Helping Form 1 Students in the Library

Form 1 - 3
IBMYP

Form 4
HKDSE

Form 5 - 6
HKDSE / IBDP

Biology

F4-6 E

Physics

F4-6 E

Biology
SL/HL

4

4
Physics
SL/HL

Chemistry

F4-6 E

Chemistry
SL/HL

4

Sports, Exercise &
Health Science

SL/HL

4

Integrated
Sciences

Chemistry

F4-6 E

Physics

F4-6 E

Biology

F4-6 E

Environmental
Systems & Societies

SL

43

Geography

F4-6 E

Geography
SL/HL

3

Business, Accounting
& Financial Studies

(BAFS)

F4-6 E

Business Management
(F4 BAFS)

SL/HL

3

Environmental 
Systems & Societies

SL

3 4
History
SL/HL

3

History

F4-6 E

Economics

F4-6 E

Economics
SL/HL

3

Liberal Studies

C

Business, Accounting
& Financial Studies

(BAFS)

F4-6 E

Economics

F4-6 E

Geography

F4-6 E

History

F4-6 E

Liberal Studies

C

Individuals
and

Societies

HKJSC
Chinese History
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What is the subject group?

Form 1 and Form 2 Form 3
The study of Arts is divided into trimesters. Each 
student spends one-third of the year studying each of:

Students choose one subject as their option in the 
study of Arts:

• Drama
• Music

• Visual Arts
The key concepts contributed by the study of arts are aesthetics, identity, change and communication.

How is the student assessed?
Students’ work is assessed on the following criteria:
Criterion A
Knowledge and 
understanding

Students discover the aesthetics of art forms and are able to analyse and communicate 
using specialized language. Students inform their work and artistic perspective using explicit 
and tacit knowledge alongside an understanding of the role of the arts in a global context.

Criterion B
Developing skills

Students develop their artistic ideas to a point of realization by applying their skills. 
Students make final commitments to their artwork by presenting it to audiences.

Criterion C
Thinking creatively

Students develop curiosity, and purposefully explore and challenge boundaries. Students 
explore the unfamiliar and experiment in innovative ways to develop their artistic 
intentions, their processes and their work. They discover their personal signature and 
realize their artistic identity.

Criterion D
Responding

Students respond to their world, to their own art and the art of others. Students must 
make connections and transfer learning to new settings. Through reflecting on their artistic 
intention and the impact of their work on an audience and on themselves, students become 
more aware of their own artistic development and the role that arts play in their lives and in 
the world. Students learn that the arts may initiate as well as respond to change.

Drama
What is the subject?
The Drama subject is designed to explore and develop student’s basic stage performance skills in a practical 
curriculum that also investigates how and why collaboration is an important approach to learning. Students 
investigate these stage skills through practical exploration of drama in its context, the processes involved in making 
drama as well as how and why we present drama in certain ways. Students demonstrate their learning through 
practical work, performances, presentations, debates and documenting their learning through these processes. 
The key concepts of Communication, Identity, Change and Aesthetics are the “lenses” with which we examine each 
unit’s inquiry statements, which are developed throughout their MYP in Drama and beyond.

Form 1 students using physical language Form 2 students experiencing physicality

• experience drama as an audience member, reflecting on its creative intentions and the impact it has had on 
them as an audience. 

• explore different styles, themes, characters, traditions and contexts within an imaginary world to extend 
student’s understanding of their place in the world as well as the impact they can have on it.

How is the subject structured?

Form 1
Units Contents

1. Melodrama 
Madness

Students explore physical stagecraft through an investigation of Victorian Melodrama. 
This unit focuses on how students can use physical language to develop a character 
and story, using the starting point of exaggerated actions, stock characters and 
basic storylines of good vs. evil. By the end of the unit students will have a good 
understanding of how communication works on stage through their bodies and have 
the foundational principles in place for working collaboratively.

2. Ramsey Mansion 
(Process Drama)

This unit leads students through a series of drama processes to explore the story 
of The Ramsey Mansion. Through their exploration the students develop the story 
of the Ramsey family themselves, creating it as they go. The unit aims to explore 
how students can creatively build story, characters and also explore different drama 
techniques such as hot-seating, in-role work, still image and soundscapes. Another 
learning goal is tracking their process of creation through the documentation of the unit 
in their process journals.

Form 2
Units Contents

1. Face Off This unit extends students’ understanding and experience of physicality, and 
explores the idea of using mask on stage. Students use trestle masks to develop an 
understanding of how masks are used before designing and making their own mask to 
be used for a performance. Students complete research on their mask designs based 
on a masked theatre tradition that interests them from around the world. By the end of 
the unit, students will have a better understanding of how physicality can be built upon 
by using mask, as well as knowledge about a masked world theatre tradition.

2. It’s All Greek to 
Me

Greek Theatre is the first recorded theatre in the Western world. Students begin by 
exploring how and why Greek Theatre began before exploring the idea of the chorus. 
Students explore this unit through the concept of change. By the end of the unit, 
students will identify the key themes for an ancient Greek play and present their ideas 
for modernising a Greek text for today’s world.

What are the learning aims?
The Drama subject aims to encourage and enable students to:
• explore how we create and present drama in a variety of forms, traditions 

and contexts
• develop drama skills on stage including, but not limited to, physical 

movement, character development, mask work, vocal development, 
ensemble building, working with scripts, script analysis, devising/making 
theatre, confidence building and documenting these artistic processes. 

• Creatively explore different theatre traditions and ways of making drama 
that allow students to discover more about themselves as artists and IB 
learners 

• understand that the link between investigation of traditions, performance 
styles and theory, with practical exploration is integral to developing as a 
performer and artist 

• understand how drama is linked to social, cultural and historical contexts
• practically explore different approaches to learning, with a focus on 

collaboration and how we collaborate in the Arts
Physical movement in Form 3

F1 - F3 Junior Curriculum Brochure 2020 - 202322
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Form 1 Beethoven on the Guitar Form 2 Feeling the Blues

Form 3
Units Contents

1. Physical Theatre During this unit students explore how to make theatre using physical movement as 
a starting point. Students are led through different ways to create movement through 
lifts, balances, stage combat, ensemble movement and sequences. Having completed 
research into a physical theatre company, students then create their own pieces of 
physical theatre and finally complete a peer assessment on each other’s performance. 
Based on abstract ideas and movement, the Physical Theatre unit often challenges 
and gets students out of their comfort zone to perform some beautiful pieces of theatre.

2. Page to Stage Students learn character development techniques, using the method developed by 
theatre theorist Constantin Stanislavski, to create a performance from Dennis Kelly’s 
play DNA. The method asks students to identify links between their own lives and 
those of the characters, and use the emotions they felt to build a character. The play 
explores themes of peer pressure and social status between a group of teenagers, 
and students are led to examine what the development of a character helps them to 
uncover their own identities.

3. Devising Theatre This unit aims to allow students to understand that drama is not made in the vacuum 
of the classroom and is informed by what is happening around us in the world. 
Students firstly explore different stimuli used to devise theatre such as photos, music, 
newspaper articles, real life stories and poetry. They are then asked to collect their 
own stimulus material based on the theme of conflict, which is used to devise their own 
performances. This unit is a way for students to draw on all the skills they have not 
learned in the MYP Drama curriculum and really showcase how far they have come as 
artists!

Music
What is the subject?
The Music subject is designed to give students an understanding of music and to inspire an appreciation for 
music from a variety of genres, time and cultures. Students explore the elements of music, learn to analyse, apply 
musical knowledge through performing and creating. Students demonstrate their learning through various hands-
on activities and projects.

What are the learning aims?
The Music subject aims to encourage and enable students to:
• understand elements that influence music such as rhythm, melody, harmony, texture, pitch, timbre, 

instrumentation, form, structure, genre and style and apply them to the music analysis
• understand the role that music plays in society and cultural and historical awareness 
• develop skills to create original music, finding ways to capture it in performance, notation, recording and/or presentation
• become competent in practice, rehearsal, performance, direction, composing and arranging
• develop the ability to experiment with sound sources, improvisation, practice and rehearsal routines
• reflect achievements and challenges and how this has influenced own practice and understanding
• learn to support, encourage and work with peers in a positive and productive way.

How is the subject structured?

Form 1
Units Contents

1. Digital Book 
Composition

An understanding of how action and emotion can be underlined with music, learning 
how to experiment with electronic sounds, how to coordinate sound and image, 
assembling a soundtrack, telling a story with sounds, GarageBand and iMovie

2. Beethoven on the 
Guitar

Beethoven Symphony No.9, Ode to Joy Chorus, use of the Ode to Joy by various 
political regimes, learning to read and play the Ode to Joy theme from the guitar 
tablature, chord frame and guitar performance in 3 part ensemble, music analysis of 3 
Ode to Joy arrangements

Form 2
Units Contents

1. Feeling the Blues History of blues, characteristics of blues, 12 bar blues improvisation, blues influence
2. Pop Music 

Revolutions
Different subgenres of pop music and their characteristics, how the emergence of 
music reflects the change of society, group performance

Form 3
Units Contents

1. Baroque Dance 
Music

Research, listen and analyse 
Baroque dance music to create a 
gigue composition using software 
and perform in the style of the 
baroque period.

2. Music Making 
and Digital 
Technology

Create an arrangement of 
an existing piece of music in 
GarageBand. Students will 
research and analyse genres that 
they are interested in, then apply 
acquired knowledge to create own 
arrangements with music creation 
software.

3. Chinese 
Instrumental 
Music

Inquire about the changes in a 
society that could influence the 
development of the Chinese 
traditional music. Present a group 
performance using Chinese 
musical elements.

Form 3 Composition



Visual Arts
What is the subject?
The Visual Arts subject is designed to enable students to investigate various visual art forms and techniques. 
The course centres around the creative process, where students investigate, develop, test, create and respond. 
Students explore the work of both past practitioners and contemporary artists from  local and international cultures. 
These investigations then inform their own creative decision-making and personal expression. Through the Visual 
Arts, students become effective learners, inquirers and creative problem-solvers.

What are the learning aims?
The Visual Arts subject aims to encourage and enable students to:
• create and present visual art
• develop skills specific in disciplines such as drawing, painting, printing and various sculptural techniques
• engage in a process of creative exploration and (self-) discovery
• make purposeful connections between their  investigation and art making practice
• understand the relationship between visual art and its contexts
• respond to and reflect on visual art
• deepen their understanding of the world.

How is the subject structured?

Form 1
Units Contents

1. Introduction to the 
Elements of Art

Students gain an understanding of the Elements of Art and vocabulary to describe and 
analyse them, through a mixture of practical tasks, culminating in an Elements of Art 
drawing.

2. Landscape 
painting

Students investigate the work of Wu GuanZhong, researching the artist’s landscape 
style, and based on the local environment, produce a landscape painting, which 
reflects his influence.

Form 2
Units Contents

Animal sculptures Students explore animal sculptures in Art History and investigate how animals have 
been used symbolically and for personal expressions. Students conduct research on 
the contemporary artist Florentijn Hofman, and in response, produce their own animal 
sculpture.

Form 1 Elements of Art
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Form 3
Units Contents

1. Self-portrait 
drawings

Students explore self-expression and identity through researching self-portraiture, 
experimenting with digital images or photographs of themselves, and produce an A3 
drawing of themselves that expresses part of their identity or personality.

2. Portraiture Students use their prior learning from the self-portrait unit and produce a large painted 
portrait of a person of their choosing. This includes responding to portraits by other 
artists, researching the subject of their portrait, as well as experimenting and analysing 
various painting techniques.

3. Illustration Students choose a story or fable to illustrate in a style that suits the theme and 
audience. This includes storyboarding, researching illustrators and testing various 
media from pencil to digital drawing.

What is the pathway after Form 3?
F4 HKDSE
Students choose three elective 
subjects from a total of 14. It is 
best if students can continue 
studying their F3 Arts option. 
Offered by Arts, the options are:

F5 and F6 HKDSE
• Students continue studying F4 elective subjects in F5 and F6.
• Most students study two elective subjects. They can choose to drop one 

or two as appropriate.
• Switching to a new Arts subject is permitted only when evidence of solid 

work outside school can be provided.

F5 and F6 IBDP
• Students continue studying Music, Theatre (F4 Drama) and Visual Arts at 

the standard or higher level.
• A maximum of one Group 6 subject, or two if Environmental Systems 

and Societies (Group 3 and 4) is chosen, is allowed. Students can also 
choose not to study a Group 6 subject. In this case, they can choose one 
more Group 3 or Group 4 subject.

• Switching to a new Arts subject is permitted only when evidence of solid 
work outside school can be provided.

• Film (online) at the standard or higher level is offered as a new subject.
Form 3 Self-portrait Drawing

Music

F4-6 E

Visual Arts

F4-6 E

Drama

F4 E

Visual Arts

F4-6 E

Music

F4-6 E

Music
SL/HL

6

Visual Arts
SL/HL

66
Theatre

(F4 Drama)
HL

Film
SL/HL

6P
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What is the subject group?
Design is the link between innovation and creativity, taking thoughts and exploring the possibilities and constraints 
associated with products or systems, allowing them to redefine and manage the generation of further thought 
through prototyping, experimentation and adaptation. It is human-centred and focuses on the needs, wants and 
limitations of the end user.

Designing requires an individual to be imaginative and creative, while having a substantial knowledge base of 
important factors that will aid or constrain the process. 

MYP Design challenges all students to apply practical and creative thinking skills to solve design problems, in which 
the design cycle as a tool, which provides the methodology to structure the inquiry and analysis of problems, the 
development of feasible solutions, the creation of solutions, and the testing and evaluation of the solution, is used.

Form 1 and Form 2 Form 3
The study of Design is divided into trimesters. Each 
student spends one-third of the year studying each of:

Students choose one subject as their option in the 
study of Design:

• Design Technology
• Food Technology

• Information and Communication Technology

How is the student assessed?
Students’ work is assessed on the following criteria:
Criterion A
Inquiring and analysing

• Explain and justify the need for a solution to a problem
• State and prioritize the main points of research 
• Analyse existing products
• Develop a design brief

Criterion B
Developing ideas

• Develop a design specification
• Develop design ideas
• Present the chosen design
• Develop planning drawings or diagrams

Criterion C
Creating the solution

• Construct a logical plan
• Demonstrate technical skills
• Follow the plan to make the solution
• Justify changes made to the design

Criterion D
Evaluating

• Design testing methods
• Evaluate the success of the solution
• Explain how the solution could be improved
• Explain the impact of the solution

Form 1 Design
What are the learning aims?
The Form 1 Design aims to encourage and enable students to:
• develop creative ideas and solutions to a given design context
• explore the communities impacted by the products they design
• communicate their ideas effectively through conceptual, graphical, physical and CAD modelling 
• be introduced to systems within computer programming
• explore the relationship between science and technology through an interdisciplinary unit.

How is the subject structured?

Units Contents
1. Design Technology • Exploring research techniques for user centered design

• Developing ideas for an organisational product
• Learning and developing practical woodwork skills
• Evaluating and testing the product

2. Computer Science/ 
Information and 
Communication Technology

• Introduction to programming
• Evaluating the success of a range of existing products
• Creating an improved product, using existing products as a stimulus

3. Interdisciplinary unit • Exploring the relationship between science, technology and design
• Using knowledge to create solutions to problems while applying science 

and technology theory
• Testing and evaluating the solution
• Evaluating the successes of the link between the subjects

Form 2 Design
What are the learning aims?
The Form 2 Design aims to encourage and enable students to:
• develop creative ideas and solutions to a given design context
• explore the communities impacted by the products they design
• communicate their ideas effectively through conceptual, graphical, physical and CAD modelling
• be introduced to systems within computer programming
• consolidate their design thinking and use of the design cycle.

How is the subject structured?

Units Contents
1. Design Technology • Exploring research and analysis techniques for design

• Developing ideas through sketches and modelling techniques
• Learning and developing CAD/CAM techniques
• Evaluating and testing the product

2. Computer Science/ 
Information and 
Communication Technology

• Extending and reinforcing programming concepts
• Investigating mobile devices 
• Understanding the importance of user experience
• Using Javascript to create a simple mobile application
• Evaluating and testing the product

3. Food Technology • Researching and analysing existing products 
• Developing ideas through sketches and production plan
• Demonstrating technical skills through practicals
• Tasting and evaluating the product through sensory analysis
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Form 3 Design Technology
What is the subject?
Design Technology is still part of the overarching Design subject described earlier. Design Technology focuses 
on applying the design cycle in product design based contexts. This includes workshop skills, computer aided 3D 
modelling, computer aided manufacturing, rapid prototyping, sketching, technical drawing and modelling in addition 
to the research, analysis and evaluation skills common to the design subjects.

What are the learning aims?
The Design Technology subject aims to encourage and enable students to:
• develop creative ideas and solutions to a given design context
• explore the communities impacted by the products they design
• communicate their ideas effectively through conceptual, graphical, physical and CAD modelling
• be introduced to systems and engineering concepts
• explore design in a broader context
• explore the use of design thinking as a tool that can be used in other contexts.

How is the subject structured?
Units Contents

1. Classic Design • Exploring and applying knowledge on what makes classic design
• Product analysis
• Developing and consolidating 2D and 3D drawing skills

2. Crazy Races • Learning and exploring mechanisms and then understanding how to share that 
knowledge with others

• Applying mechanical knowledge to design a toy car
• Planning and manufacturing
• Evaluating and testing

3. Re-innovation • Using analytical skills to identify potential problems with a product
• Applying the information gathered to re-design the product to address these concerns
• Evaluating innovative changes

Form 3 Food Technology
What is the subject?
Food Technology is still part of the overarching Design subject described earlier. Food Technology focuses on applying 
the design cycle in food and health based contexts. This includes understanding different dietary and cultural needs, 
hygiene and safety in the kitchen, food preparation skills, meal planning, proper usage of labour-saving devices and 
sensory testing in addition to the research, analysis and evaluation skills common to the design subjects.

What are the learning aims?
The Food Technology subject aims to encourage and enable students to:
• understand various dietary requirements for specific health conditions
• explore food culture and its influence on meal planning
• develop ideas and solutions to a given context
• organise and collaborate with group members
• evaluate and reflect upon their own working practices
• identify problems encountered and suggest ways to improve.

How is the subject structured?

Units Contents
1. Therapeutic Diet • Introducing diet-related health issues

• Meal planning for a person with special diet requirement
• Sensory analysis and product evaluation

2. Cultural Identity • Food choices for different cultures, religions and festivals
• Meal planning to express the cultural identity
• Sensory analysis and product evaluation

Form 3 Information and
Communication Technology

What is the subject?
Information and Communication Technology (ICT) is still part of the overarching Design subject described earlier. 
ICT focuses on applying the design cycle in computer science based contexts. This includes the use of HTML,CSS, 
Javascript and JQuery in the context of Web Design, the most up to date tools that programmers use with respect 
to version control such as Gitbash and Github in addition to research, analysis and evaluation skills common to the 
design subjects.

What are the learning aims?
The Information and Communication Technology subject aims to encourage and enable students to:
• understand the need for version control when designing a programming based project
• explore and investigate online repositories which offer reusable resources
• understand the importance of User Experience in digital product design
• identify when animation can enhance a digital product
• use the programming language Python 
• use computational thinking techniques to create efficient algorithms.

How is the subject structured?

Units Contents
1. Building a sustainable 

community
• Using HTML/CSS/Javascript/JQuery to create an interactive website
• Creating version control facilities using local and online repositories
• Taking advantage of online library files to make website design more 

efficient 
• Identifying environmental issues in the local community and informing 

ways to become more sustainable
2. Technology and health • How technology affects our physical health

• How technology affects our emotional health
• Computer animation - What is it? How is it used?
• Computer animation - design a digital artifact using industry standard 

software
3. Under the hood • Computational thinking and problem solving techniques

• Algorithmic design
• Using an Integrated Development Environment 
• Taking version control a step further
• Using Python to solve problems
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Collaboration in Projects

Using the pillar drill

Working on final productMaking pizza

What is the pathway after Form 3?
F4 HKDSE
Students choose three elective subjects 
from a total of 14. It is best if students can 
continue studying their F3 Design option. 
Offered by Design, the options are:

F5 and F6 HKDSE
• Students continue studying F4 elective subjects in F5 and F6.
• Most students study two elective subjects. They can choose to 

drop one or two as appropriate.
• Switching to a new Design subject is generally not permitted.

F5 and F6 IBDP
• Students continue studying Design Technology (F4 DAT) at the 

standard or higher level.
• A maximum of two Group 4 subjects is allowed.
• Switching from Information and Communication Technology or 

Technology and Living to Design Technology is possible with 
Head of Faculty’s approval.

Information &
Communication

Technology

F4-6 E

Technology &
Living (Food
Technology)

F4-6 E

Design & Applied
Technology

F4-6 E
Design & Applied

Technology

F4-6 E
Information &

Communication
Technology

F4-6 E
Technology &
Living (Food
Technology)

F4-6 E

Design Technology
(F4 DAT)

SL/HL

4
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Subject Group Individuals and SocietiesSubject GroupIndividuals and Societies
What is the subject?
The Individuals and Societies subject incorporates disciplines traditionally studied in the humanities, as well as 
disciplines in the social sciences. Within Hong Kong, it is often referred to as Integrated Humanities. Within a junior 
form context, this includes subjects such as Geography, History and Marketing.

This subject encourages learners to respect and understand the world around them and equips them with the 
necessary skills to inquire into historical, contemporary, geographical, political, social, economic, religious, 
technological and cultural factors that have an impact on individuals, societies and environments.

What are the learning aims?
The Individuals and Societies subject aims to encourage and enable students to:
• appreciate human and environmental commonalities and diversity
• understand the interactions and interdependence of individuals, societies and the environment
• understand how both environmental and human systems operate and evolve
• identify and develop concern for the well-being of human communities and the natural environment 
• act as responsible citizens of local and global communities
• develop inquiry skills that lead towards conceptual understanding of the relationships among individuals, 

societies and the environments in which they live.

How is the subject structured?

Form 1
Units Contents

1. Mystery of History Students explore the ways in which different perspectives can lead to multiple 
interpretations of evidence and produce a range of hypotheses.

2. Family Students learn vocabulary for family members, and introduce family members 
appropriately with nouns and adjectives for appearance.

3. Mapping Systems Through the investigation on how maps can be made, students explore the systems 
that humans create to describe how the world can change our perspective of the world.

4. Extreme Weather Using different case studies, students explore the ways humans use innovation and 
technology to deal with the consequences of extreme weather systems.

5. What Do People 
Believe In

Through the investigation of five major religions, students explore the ways in which 
belief systems provide guidance to people in different ways and can shape personal 
identity and culture.

Form 1 Geocaching Form 1 Contour

Form 2
Units Contents

1. Natural River 
Systems

Using rivers as specific example, students explore the ways in which natural processes 
and systems can shape our landscapes.

2. Human 
Modifications of 
River Systems - 
IDU with Science

An investigation into how human activities have influenced the riverine landscape, in 
conjunction with Science

3. Trade Students undertake an investigation into the origins of trade to explore the role 
resources play in global interactions.

4. Industrial 
Revolution and 
Reform, and 
Opening Up

Moving forward in time from Trade, students explore two key turning points that 
occured at different times, in different places and yet still share common features.

5. Shake, Rattle and 
Roll

Students discover the different types of tectonic hazards occurring around the world, 
the causes of these hazards and how reactions to tectonic hazards can differ according 
to time, place and level of development.

Form 3
Units Contents

1. Sino-Japanese 
Relations

The relationship between China and Japan in the 20th Century has been turbulent. 
Students will look at recent history to show that conflict plays a major role in global 
interactions.

2. Population A study into population demographics between countries of differing development 
levels shows students how patterns and trends emerge from changes.

3. Marketing As an investigation into different marketing tools available, students examine the 
various systems used by businesses to connect with and control consumers. Students 
are then required to evaluate the extent to which this interaction influences identity.

4. Modern China Using the last hundred years of China’s history as a starting point, students seek to 
explore how the way in which people understand and respond to change may depend 
on their perspective.

5. Power, 
Rights and 
Responsibilities

Students explore the reasons communities create structures and codes that balance 
power, rights and responsibilities.
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Subject GroupIndividuals and Societies

Learning about Approaches to Learning (ATLs)

How is the student assessed?
Students’ work is assessed on the following criteria:
Criterion A
Knowing and understanding

Students develop factual and conceptual knowledge about individuals and 
societies.

Criterion B
Investigating

Students develop systematic research skills and processes associated 
with disciplines in the humanities and social sciences. Students develop 
successful strategies for investigating independently and in collaboration 
with others.

Criterion C
Communicating

Students develop skills to organize, document and communicate their 
learning using a variety of media and presentation formats.

Criterion D
Thinking critically

Students use critical thinking skills to develop and apply their understanding 
of individuals and societies and the process of investigation.

What is the pathway after Form 3?
F4 HKDSE
• Students study Liberal Studies as 

a core subject.
• Students choose three elective 

subjects from a total of 14. Offered 
by Individuals and Societies, the 
options (with blue icon) are:

F5 and F6 HKDSE
• Students study Liberal Studies as a core subject.
• Students continue studying F4 elective subjects in F5 and F6.
• Most students study two elective subjects. They can choose to 

drop one or two as appropriate.
• Switching to a new Individuals and Societies subject is generally 

not permitted.

F5 and F6 IBDP
• Students continue studying Business Management (F4 BAFS), 

Economics, Geography and History at the standard or higher level.
• Environmental Systems and Societies (ESS) at the standard level 

(both Group 3 and Group 4 subject) is offered as a new subject.
• A maximum of two Group 3 subjects is allowed.
• Switching to a new Individuals and Societies subject is permissible 

based on F4 Liberal Studies’ performance and Faculty Head’s 
approval.

Geography

F4-6 E

Economics

F4-6 E

Business, Accounting
& Financial

Studies (BAFS)

F4-6 E

History

F4-6 E

Liberal Studies

C
Business, Accounting

& Financial
Studies (BAFS)

F4-6 E

Economics

F4-6 E

Geography

F4-6 E

History

F4-6 E

Business Management
(F4 BAFS)

SL/HL

3
Economics

SL/HL

3
Geography

SL/HL

3

History
SL/HL

3
Environmental 

Systems & Societies
SL

3 4

Liberal Studies

C



39F1 - F3 Junior Curriculum Brochure 2020 - 2023F1 - F3 Junior Curriculum Brochure 2020 - 202338

Subject Group Integrated SciencesSubject GroupIntegrated Sciences
What is the subject?
The International Baccalaureate Middle Years Programme (IBMYP) Integrated Sciences course offered by CSS 
is a three-year programme that exposes students to the disciplines of Biology, Chemistry and Physics. Students 
are given a bespoke booklet for each unit of study, following the teaching and learning schedule, that contain 
experiments, problem-solving activities and class notes. This is accompanied by a variety of differentiated age and 
language-appropriate online resources.

What are the learning aims?
The Integrated Sciences subject aims to encourage and enable students to:
• broaden their knowledge and understanding of the three major Sciences
• formulate their own research questions and answer them through experimentation
• reflect on the impact that Science has on individuals and societies
• develop critical thinking skills through the application of the scientific method both inside and outside the scientific domain.

How is the subject structured?

Form 1
Units Contents

Life in the laboratory An exploration of the scientific method, fair testing and laboratory skills
Matter as particles An introduction to what makes up all of the ‘stuff’ around us and how it behaves in 

different scenarios
May the force be with 
you!

A journey from the invisible forces that govern our movements on Earth to the physics 
of space exploration

An eggcellent 
experiment

Applying knowledge of forces from Science and innovation from Design and 
Technology to create a reusable capsule for delivering food aid

That’s life! Considering the origins and diversity of life on Earth, with a strong focus on species 
identification and conservation

Form 2
Units Contents

Don’t overreact! Understanding and applying chemical 
principles to form new products from 
chemical reactions, particularly involving 
acids and alkalis, that impact our daily 
life and environment

Heavy metal Getting to grips with the elements of the 
Periodic Table and how their chemical 
and physical properties have shaped the 
world around us

Human civilisations 
can change natural 
environments

An investigation into how human 
activities have influenced the riverine 
landscape, including building, 
biochemistry and biodiversity, in 
conjunction with Individuals and Societies

Weird waves Studying the physical characteristics of 
sound and electromagnetic waves, and 
how we can detect them

Respirers and 
synthesisers

Discovering who, or what, produces and 
consumes energy in nature, from the 
cellular level through to the ecosystem

Form 1 Jurassic Garage Biodiversity Visit

Form 3
Units Contents

Bags of energy Examining the physics behind the conservation of energy and how this can be applied 
in a variety of practical situations

His dark materials Discovering how Earth’s hydrocarbon resources have been extracted and exploited 
using the knowledge of their chemical structure

Greedy guts A voyage through the human digestive system and how digestive enzymes facilitate 
the breaking down and building up of biomolecules

Danger, high voltage! A shocking encounter with electricity, exploring how it transfers energy and how it can 
be harnessed safely

The name’s Bond, 
chemical Bond

Investigating how the invisible bonds that keep chemical structures together can be 
broken and formed, and the effect of this on their material properties

Designer genes Unravelling the DNA code to explain variation, evolution and advances in medicine

How is the student assessed?
Students’ work is assessed on the following criteria:

By the end of Form 1, students can: By the end of Form 2, students can: By the end of Form 3, students can:

Criterion A
Knowing and 
understanding

1. outline scientific knowledge
2. apply scientific knowledge and 
understanding to solve problems set 
in familiar situations and suggest 
solutions to problems set in unfamiliar 
situations
3. interpret information to make 
scientifically supported judgments.

1. describe scientific knowledge
2. apply scientific knowledge and 
understanding to solve problems set 
in familiar situations and unfamiliar 
situations
3. analyse information to make 
scientifically supported judgments.

1. describe scientific knowledge
2. apply scientific knowledge and 
understanding to solve problems set 
in familiar situations and unfamiliar 
situations
3. analyse information to make 
scientifically supported judgments.

Criterion B
Inquiring and 
designing

1. outline a problem or question to be 
tested by a scientific investigation
2. outline a testable prediction using 
scientific reasoning
3. outline how to manipulate the 
variables, and outline how sufficient, 
relevant data will be collected
4. design a logical, complete and safe 
method in which he or she selects 
appropriate materials and equipment.

1. describe a problem or question to 
be tested by a scientific investigation 
2. outline and explain a testable 
hypothesis using correct scientific 
reasoning 
3. describe how to manipulate the 
variables, and describe how sufficient, 
relevant data will be collected 
4. design a logical, complete and safe 
method in which he or she selects 
appropriate materials and equipment.

1. describe a problem or question to 
be tested by a scientific investigation 
2. outline and explain a testable 
hypothesis using correct scientific 
reasoning
3. describe how to manipulate the 
variables, and describe how sufficient, 
relevant data will be collected
4. design a logical, complete and safe 
method in which he or she selects 
appropriate materials and equipment.

Criterion C
Processing and 
evaluating

1. correctly collect, organize, 
transform and present data in 
numerical and/or visual forms
2. accurately interpret data and 
outline results using correct scientific 
reasoning
3. discuss the validity of a prediction 
based on the outcome of a scientific 
investigation
4. discuss the validity of the method 
based on the outcome of a scientific 
investigation
5. describe improvements or 
extensions to the method that would 
benefit the scientific investigation.

1. correctly collect, organize, 
transform and present data in 
numerical and/or visual forms 
2. accurately interpret data and 
describe results using correct scientific 
reasoning 
3. discuss the validity of a hypothesis 
based on the outcome of a scientific 
investigation 
4. discuss the validity of the method 
based on the outcome of a scientific 
investigation 
5. describe improvements or 
extensions to the method that would 
benefit the scientific investigation.

1. correctly collect, organize, 
transform and present data in 
numerical and/or visual forms
2. accurately interpret data and 
describe results using correct scientific 
reasoning
3. discuss the validity of a hypothesis 
based on the outcome of a scientific 
investigation
4. discuss the validity of the method 
based on the outcome of a scientific 
investigation
5. describe improvements or 
extensions to the method that would 
benefit the scientific investigation.

Criterion D
Reflecting on 
the impacts of 
science

1. summarize the ways in which 
science is applied and used to 
address a specific problem or issue 
2. describe and summarize the 
various implications of using science 
and its application in solving a specific 
problem or issue
3. apply scientific language effectively
4. document the work of others and 
sources of information used.

1. describe the ways in which science 
is applied and used to address a 
specific problem or issue
2. discuss and analyse the 
implications of using science and its 
application to solve a specific problem 
or issue, interacting with a factor
3. consistently apply scientific 
language to communicate 
understanding clearly and precisely
4. document sources completely.

1. explain the ways in which science is 
applied and used to address a specific 
problem or issue
2. discuss and evaluate the 
implications of using science and its 
application to solve a specific problem 
or issue, interacting with a factor
3. consistently apply scientific 
language to communicate 
understanding clearly and precisely
4. document sources completely.
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What is the pathway after Form 3?
F4 HKDSE
Students choose three elective subjects 
from a total of 14. Sciences offer the 
options of Biology, Chemistry and 
Physics. Students may opt to study one, 
two, three or no Science subjects.

F5 and F6 HKDSE
Students continue studying F4 Science electives in F5 and F6. 
Most students study two elective subjects, which may or may not 
include Science electives. They can choose to drop one or two as 
appropriate. Switching to a different Science subject to that studied 
in F4 HKDSE is generally not permitted.

F5 and F6 IBDP
Students continue studying Biology, Chemistry and Physics at 
the standard (SL) or higher (HL) levels. Sports, Exercise and 
Health Science (SEHS) at SL/HL and Environmental Systems 
and Societies (ESS) at SL are also available. Neither of these two

subjects require students to have studied a 
Science elective during F4 HKDSE. ESS may also 
be considered as a Group 3 subject. A maximum 
of two Group 4 subjects are allowed. Aside from 
SEHS and ESS, switching to a Science not studied 
in F4 HKDSE is generally not permitted.

Form 2 students conducting acids and carbonate rocks Form 1 Science Circus

Form 3 students conducting kinetic energy

Biology

F4-6 E

Chemistry

F4-6 E

Physics

F4-6 E

Chemistry

F4-6 E

Biology

F4-6 E

Physics

F4-6 E

Biology
SL/HL

4
Chemistry

SL/HL

4
Physics
SL/HL

4

Sports, Exercise &
Health Science

SL/HL

4
Environmental

Systems & Societies
SL

43

Subject GroupIntegrated Sciences

House Time
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Subject Group
Language Acquisition -

ChineseSubject Group
Language Acquisition -
Chinese
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C
Chinese

Language
Acquisition

Chinese GCSE

C

Chinese B
SL/HL

2
Spanish ab initio

SL
(Eng LL students only)

2P

Students in vocabulary competition

Form 2, Form 3 - Phase 3 Form 3 - Phase 4
Units Contents Units Contents

1. Family life Students understand familial 
relationships and explore different 
naming practices.

1. School life Students learn to express their 
viewpoints through discussing 
school-related issues.

2. Vacation and 
travel

Students develop a respect for 
diverse practices and cultures 
about vacation and travel.

2.   Information 
technology

Students learn the pros and cons 
of information technology through 
its rapid development.

3. Healthy 
eating

Students understand the Food 
Pyramid and appreciate different 
eating habits and cultures.

3.   Ecotourism Students develop a love of 
life and earth through learning 
environment-friendly concepts.

4. Technology 
and 
entertainment

Students develop debating 
skills and discuss how to use 
technology wisely.

4.   Festivals and 
celebrations

Students develop a respect for 
cultures through learning different 
festivals and celebrations.

How is the student assessed?
Students’ work is assessed on the following criteria:
Criterion A
Comprehending spoken and visual text

Students should be able to: 1) listen for specific purposes and respond 
to show understanding; 2) interpret visual text that is presented 
with spoken text; 3) engage with the text by supporting opinion and 
personal response with evidence and examples from the text.

Criterion B
Comprehending written and visual text

Students should be able to: 1) read for specific purposes and respond 
to show understanding; 2) interpret visual text that is presented with 
written text; 3) engage with the text by supporting opinion and personal 
response with evidence and examples from the text.

Criterion C
Communicating in response to spoken 
and/or written and/or visual text

Students should be able to: 1) interact and communicate in various 
situations; 2) express thoughts, feelings, ideas, opinions and information 
in spoken and written form; 3) speak and write for specific purposes.

Criterion D
Using language in spoken and/or 
written form

Students should be able to: 1) organize thoughts, feelings, ideas, 
opinions and information in spoken and written form; 2) develop 
accuracy when speaking and writing in the target language.

What is the pathway after Form 3?
F4 HKDSE
Students move to the next phase of Chinese Language 
Acquisition as a core subject.

F5 and F6 HKDSE
Students study Chinese GCSE to replace HKDSE 
Chinese Language as a core subject.

F5 and F6 IBDP
• Students study Chinese B at the standard or 

higher level.
• Students studying F4 English Language and 

Literature may opt for Spanish ab initio at the 
standard level (online course).

What is the subject?
The Chinese Language Acquisition subject provides students with the opportunity to appreciate and understand 
Chinese language and its culture. It equips students with the necessary multiliteracy skills including reading, writing, 
listening and speaking, and helps students lay the foundation for further Chinese learning.

What are the learning aims?
The Chinese Language Acquisition subject aims to encourage and enable students to:
• gain proficiency in an additional language while supporting maintenance of their mother tongue and cultural heritage
• develop a respect for, and understanding of, diverse linguistic and cultural heritages
• develop the student’s communication skills necessary for further language learning, and for study, work and 

leisure in a range of authentic contexts and for a variety of audiences and purposes
• enable the student to develop multiliteracy skills through the use of a range of learning tools, such as multimedia, 

in the various modes of communication
• enable the student to develop an appreciation of a variety of literary and non-literary texts and to develop critical 

and creative techniques for comprehension and construction of meaning
• enable the student to recognize and use language as a vehicle of thought, reflection, self-expression and 

learning in other subjects, and as a tool for enhancing literacy
• enable the student to understand the nature of language and the process of language learning, which comprises 

the integration of linguistic, cultural and social components
• offer insight into the cultural characteristics of the communities where the language is spoken
• encourage an awareness and understanding of the perspectives of people from own and other cultures, leading 

to involvement and action in own and other communities
• foster curiosity, inquiry and a lifelong interest in, and enjoyment of, language learning.

How is the subject structured?

Form 1, Form 2 - Phase 1
Units Contents

1. Number and time Students learn number, date and time, and use them in simple sentences.
2. Family Students learn vocabulary for family members, and introduce family members 

appropriately with nouns and adjectives for appearance.
3. Identity and 

occupation
Students learn vocabulary and simple sentences for occupations, living places and 
working places, and describe their and others’ occupation.

4. Transports Students learn means of transport, and describe how their and others’ activities are arranged.

Form 1, Form 2, Form 3 - Phase 2
Units Contents

1. My daily life Students learn Chinese language on two themes 
about daily life: living environment and eating 
habits, and describe their daily life briefly.

2. My experiences Students learn how to communicate their 
experiences in four areas: weather, countries and 
places, illnesses, and pet keeping.

3. My communities Students know more about and are better 
integrated into their communities through learning 
facilities, environment and friends.

4. My school Students learn how to communicate their school 
life including facilities, subjects, teachers and 
classmates, and hobbies.

Students in reading lesson



Form 3
Units Contents

1. Advertising Oral presentation skill is the key assessment students will demonstrate through 
analysis of advertisements, focusing on how the audience are manipulated into buying 
products. Students will discuss aspects of advertising as brand loyalty, call to action, 
bandwagon effect, endorsements and slogans to identify audience and purpose.

2. Survival The core text for this unit is ‘Lord of the Flies’ by William Golding as students 
consider who we are, how we see ourselves and how that impacts on our 
relationships with others. They will develop speech writing skills incorporating a range 
of rhetorical devices to persuade their audience of their message.

3. What’s That You 
Said?

Register is the key focus which looks at slang poetry, song lyrics to analyse how 
language has changed over time and the effects of language on audience.

4. Poverty Students explore the global issue of poverty, relating it back to the Hong Kong 
context through the study of a range of multi-modal texts which will guide their 
summative research essay into the causes and suggest possible solutions.

5. Human Ingenuity Human ingenuity is the key theme of the film ‘The Boy Who Harnessed The Wind’. 
Students will develop their understanding and exam techniques through listening 
comprehension and how the director achieves purpose through cinematic devices.

How is the student assessed?
Students’ work is assessed on the following criteria:
Criterion A
Comprehending spoken and visual text

Students should be able to: 1) listen for specific purposes and respond 
to show understanding; 2) interpret visual text that is presented 
with spoken text; 3) engage with the text by supporting opinion and 
personal response with evidence and examples from the text.

Criterion B
Comprehending written and visual text

Students should be able to: 1) read for specific purposes and respond 
to show understanding; 2) interpret visual text that is presented with 
written text; 3) engage with the text by supporting opinion and personal 
response with evidence and examples from the text.

Criterion C
Communicating in response to spoken 
and/or written and/or visual text

Students should be able to: 1) interact and communicate in various 
situations; 2) express thoughts, feelings, ideas, opinions and information 
in spoken and written form; 3) speak and write for specific purposes.

Criterion D
Using language in spoken and/or 
written form

Students should be able to: 1) organize thoughts, feelings, ideas, 
opinions and information in spoken and written form; 2) develop 
accuracy when speaking and writing in the target language.

What is the pathway after Form 3?
F4 HKDSE
• Students study English Language as a core subject.
• Students may opt for Academic Language 

Proficiency as an elective subject.

F5 and F6 HKDSE
• Students study English Language as a core subject.
• Students may opt for Academic Language 

Proficiency as an elective subject.

F5 and F6 IBDP
Students study English B at the standard or higher level.

Subject Group
Language Acquisition -

EnglishSubject Group
Language Acquisition -
English
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C

English Language
Academic
Language
Proficiency

F4 E

English B
SL/HL

2

English Language

C F5-6 E
Academic
Language
Proficiency

What is the subject?
The English Language Acquisition subject is for additional language speakers who are not yet proficient and are 
still developing their acquisition of the English language.

What are the learning aims?
The English Language Acquisition subject aims to encourage and enable students to:
• gain proficiency in English while supporting maintenance of mother tongue and cultural heritage 
• develop the student’s communication skills necessary for further language learning, and for study, work and 

leisure in a range of authentic contexts and for a variety of audiences and purposes
• enable the student to develop an appreciation of literary and non-literary texts and to develop critical and 

creative techniques for comprehension and construction of meaning
• enable the student to recognise and use language as a vehicle of thought, reflection, self-expression and 

learning in other subjects, and as a tool for enhancing literacy.

How is the subject structured?
Form 1

Units Contents
1. How Can I Connect 

with Others?
Students explore the issues surrounding friendship through discussion, listening 
comprehension skills, and written and spoken response.

2. Following the Clues Students become the detectives who follow a case study of clues to a crime and 
produce a police report identifying the culprit and justifying choice with evidence. 
Students will develop inference in reading, analysis and evaluation of primary and 
secondary evidence as well as progress in paragraph structure writing.

3. Magic in Everyday 
Life

Students read and analyse the novel ‘The Witches’ by Roald Dahl to discover the 
literary techniques the writer uses to create magic for the reader. Students then use 
‘show not tell’ descriptions to create their own chapter to the novel and learn to use 
intonation and to read their story aloud, creating magic for their audience.

4. Eat to Live This topic looks into the food we eat and what this says about us. Students will 
compare and contrast with children around the world and develop their reading skills 
including vocabulary building and a reading comprehension summative assessment.

5. My World The theme of appreciating what we have is explored where students watch and analyse 
the animated film ‘Coraline’. The cinematic techniques observed will be used as 
evidence in their compare/contrast essay to showcase their understanding of the theme.

Form 2
Units Contents

1. Myths and Legends The first unit is a study of the universal power of story-telling, looking at Greek 
mythology, its conventions and purpose, and comparing it to other similar genres. 
Students will develop reading skills including gist, detail, inference and vocabulary.

2. Home and Away Our local neighbourhood and community and how these shape who we are will 
provide the basis for exploring those in other parts of the world. This unit will focus on 
a range of first hand accounts of others as well as compare and contrast these with 
students’ own experiences through listening and speaking summatives.

3. Dealing with 
Adversity

A novel study of ‘Once’ by Morris Gleitzman will develop students’ reading for 
inference skills as well as analysis of the writer’s craft and how the young protagonist 
deals with his experiences during the Holocaust through imagination and story-telling.

4. It’s Raining Cats 
and Dogs

Students will develop their understanding and ability to describe the causes, effects 
and ways of combating climate change. They will develop and showcase their 
individual oral skills in a summative presentation to the class.

5. The Choices We 
Make

This unit is a film study of the Disney adventure film ‘Holes’. This film looks at the 
generations of characters and explores universal ideas of the impact of our choices.  
The summative assessment is an interactive oral focusing on discussion including 
planning, turn-taking and elaborating to include relevant details and explanation.
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Language and Literature -

ChineseSubject Group
Language and Literature -
Chinese

What is the subject?
The Chinese Language and Literature subject facilitates the appreciation and understanding of Chinese language 
and its literature. It develops the necessary multiliteracy skills including reading, writing, listening, speaking, viewing 
and presenting in students. It also equips students with linguistic, analytical and communicative skills.

What are the learning aims?
The Chinese Language and Literature subject aims to encourage and enable students to:
• use language as a vehicle for thought, creativity, reflection, learning, self-expression, analysis and social interaction
• develop the skills involved in listening, speaking, reading, writing, viewing and presenting in a variety of contexts
• develop critical, creative and personal approaches to studying and analysing literary and non-literary texts
• engage with text from different historical periods and a variety of cultures
• explore and analyse aspects of personal, host and other cultures through literary and non-literary texts
• explore language through a variety of media and modes
• develop a lifelong interest in reading
• apply linguistic and literary concepts and skills in a variety of authentic contexts.

How is the subject structured?
Form 1

Units Contents
1. Good ancient and 

modern models
古今楷模

To learn different narrative writing techniques and influential people of all time in 
order to strengthen the understanding of and belonging to the Chinese culture 
and history

2. The love of family
家庭之愛

To explore how family members relate to each other, to understand the filial piety 
in Chinese, and to appreciate the love of family

3. Narrative and reasoning
借事說理

To understand the relationship between narrative and reasoning, and to use the 
narrative and reasoning writing skills

4. Descriptive writing
描寫風光

To pay close attention to the surroundings, and to use different descriptive writing 
techniques (active, passive, direct, indirect, timeline, walking) to describe things

5. The beauty of poetry
詩歌之美

To learn the different features in poetry, and to write free verse poems by using 
imagery

Form 3
Units Contents

1. Basic elements in argumentative writing
議論要素

To learn to establish claims in argumentative writing, and to learn 
the basic elements in debating

2. Free verse writing
新詩創作

To learn the common techniques in free verse writing, to use 
imagery in writing, and to appreciate images and creativity

3. Appreciation of prose
散文欣賞

To revise and learn the prose writing techniques, and to use 
those techniques in prose writing

4. Flash fiction
微型小說

To learn the writing techniques for flash fiction, and to analyse 
how figures are created

5. Introduction to Classical Chinese
文言導賞

To read Classical Chinese, and to learn common Classical 
Chinese vocabulary

How is the student assessed?
Students’ work is assessed on the following criteria:
Criterion A
Analysing

Students should be able to:1) analyse the content, context, language, structure, technique 
and style of text(s); 2) analyse the effects of the creator’s choices on an audience; 3) justify 
opinions and ideas; 4) evaluate similarities and differences by connecting features across 
and within genres and texts.

Criterion B
Organizing

Students should be able to: 1) employ organizational structures that serve the context and 
intention; 2) organize opinions and ideas in a sustained, coherent and logical manner; 3) use 
referencing and formatting tools to create a presentation style suitable to the context.

Criterion C
Producing text

Students should be able to: 1) produce texts that demonstrate insight, imagination and 
sensitivity; 2) make stylistic choices in terms of linguistic, literary and visual devices; 3) select 
relevant details and examples to develop ideas.

Criterion D
Using language

Students should be able to: 1) use appropriate and varied vocabulary, sentence structures 
and forms of expression; 2) write and speak in a register and style that serve the context; 3) 
use correct grammar, syntax and punctuation; 4) spell, write and pronounce with accuracy; 5) 
use appropriate non-verbal communication techniques.

What is the pathway after Form 3?
F4 HKDSE
Students study Chinese Language and Literature
as a core subject.

F5 and F6 HKDSE
Students study Chinese Language as a core subject.

F5 and F6 IBDP
• Students study Chinese A: Literature at the standard 

or higher level.
• Students studying F4 English Language and 

Literature may opt for Spanish ab initio at the 
standard level (online course).
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Small group presentation

Small group study

Form 2
Units Contents

1. Lyrical expression 
through narratives
借事抒情

To express emotions through 
narratives

2. Character 
description writing
人物描寫

To explore the techniques for 
character description writing, and to 
learn how to describe a character’s 
appearance and personalities

3. Lyrical expression 
through objects
借物抒情

To express emotions through objects, 
and to learn the symbolic meaning of 
traditional Chinese animals and plants

4. Appreciation of 
classical lyrics and 
songs
詞曲欣賞

To appreciate the expression of 
emotions through scenery in classical 
lyrics and songs, and to cherish loved 
ones and scenes

5. Claims and 
arguments
學習有良方

To understand claims and arguments 
in an essay, and to develop critical 
thinking

C
Chinese

Language &
Literature

Chinese Language

C

Spanish ab initio
SL

(Eng LL students only)

2P
Chinese A:
Literature

SL/HL

1
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Subject Group
Language and Literature -

EnglishSubject Group
Language and Literature -
English

How is the student assessed?
Students’ work is assessed on the following criteria:
Criterion A
Analysing

Students should be able to:1) analyse the content, context, language, structure, technique 
and style of text(s); 2) analyse the effects of the creator’s choices on an audience; 3) justify 
opinions and ideas; 4) evaluate similarities and differences by connecting features across 
and within genres and texts.

Criterion B
Organizing

Students should be able to: 1) employ organizational structures that serve the context and 
intention; 2) organize opinions and ideas in a sustained, coherent and logical manner; 3) use 
referencing and formatting tools to create a presentation style suitable to the context.

Criterion C
Producing text

Students should be able to: 1) produce texts that demonstrate insight, imagination and 
sensitivity; 2) make stylistic choices in terms of linguistic, literary and visual devices; 3) select 
relevant details and examples to develop ideas.

Criterion D
Using language

Students should be able to: 1) use appropriate and varied vocabulary, sentence structures 
and forms of expression; 2) write and speak in a register and style that serve the context; 3) 
use correct grammar, syntax and punctuation; 4) spell, write and pronounce with accuracy; 5) 
use appropriate non-verbal communication techniques.

What is the pathway after Form 3?
F4 HKDSE
Students study English Language and 
Literature as a core subject.

F5 and F6 HKDSE
• Students study English Language as a core subject.
• Students may opt for Literature in English as an elective subject.

F5 and F6 IBDP
Students study English A: Language and Literature at the standard 
or higher level.

What is the subject?
The English Language and Literature subject is an English course for native or near native language speakers of 
English.

What are the learning aims?
The English Language and Literature subject aims to encourage and enable students to:
• learn the critical study of a range of written and spoken texts from a range of poetry and prose including both 

novels and short stories through Approaches to Learning (ATLs) and the CSS Learner Attributes
• learn how to annotate a literary text, explore, discuss and analyse a wide range of topical issues for context and 

writer’s craft including literary features and effect on an audience.

How is the subject structured?

Form 1
Units Aims

1. Hearing a Character’s Voice To capture a character in language through a careful observation of the 
character’s traits

2. Recipe for Mystery To examine how the elements of tension and suspense are combined to 
form a powerful story

3. “Poetry Came in Search of Me” To become familiar with the language of poetic expression and be able 
to express one’s self poetically through a variety of styles

4. Visual Version To include and explore how film visually represents elements of a 
narrative

Form 2
Units Aims

1. Identity and Development To understand how the experiences we have in our childhood and 
adolescence define our lives

2. Mythological Influences on 
Modern Times

To understand how ancient myths still influence and shape our modern 
lives

3. Utopia, Dystopia and Living the 
Ideal

To understand a person’s perspective of a community and how it 
influences his/her identity

4. Giving Voice to Memories To understand how literature allows us to understand and remember 
others by knowing their setting, emotions and character

Form 3
Units Aims

1. Kafka and the Night To understand human suffering and examine how it is explored and 
expressed for a broad audience

2. The Tempest: “The Isle is Full of 
Noises”

To understand poetic language and to argue for an interpretation

3. Voices of Change To understand the power of language and its ability to bring social 
progress and change in our lives

4. Film Study: Who Did What 
Now?

To understand how narrative and other literary elements are developed 
in multimedia

Form 2 students discussing the themes in their class novel

C
English

Language &
Literature

English Language

C

English A:
Language & Literature

SL/HL

1

F5-6 E
Literature in

English



Form 2
Units Contents

1. The spatial environment To investigate whether measurements in various situations are sensible
2. Algebra - abracadabra To model situations using different forms of diagrams and expression
3. Statistical evidence To present data in appropriate representation to facilitate decision making
4. Geometry poem To generalize and justify systems of nature through the use of logical reasoning
5. The great right To explore and apply the relationship between different measurements in a 

right-angle triangle

Form 3
Units Contents

1. Measuring large objects To model large measurements using trigonometry and coordinate system
2. Powers of powers To investigate patterns in powers through the use of Laws of Integral Indices
3. Practical percentage To explore different uses of percentage in real-life application such as interests 

and probability
4. Visualising 3D To analyze and present 3-dimensional objects and measurements on 

2-dimensional paper
5. Shaping our world To discover and apply patterns and properties of triangles and quadrilaterals in 

real-life situations

How is the student assessed?
Students’ work is assessed on the following criteria:
Criterion A
Knowing and 
understanding

Students should be able to:
1. select appropriate mathematics when solving problems in both familiar and unfamiliar situations
2. apply the selected mathematics successfully when solving problems
3. solve problems correctly in a variety of contexts.

Criterion B
Investigating 
patterns

Students should be able to:
1. select and apply mathematical problem-solving techniques to discover complex patterns
2. describe patterns as general rules consistent with findings
3. prove, or verify and justify, general rules.

Criterion C
Communicating

Students should be able to:
1. use appropriate mathematical language (notation, symbols and terminology) in both 

oral and written explanations
2. use appropriate forms of mathematical representation to present information
3. move between different forms of mathematical representation
4. communicate complete, coherent and concise mathematical lines of reasoning
5. organize information using a logical structure.

Subject Group MathematicsSubject GroupMathematics

51F1 - F3 Junior Curriculum Brochure 2020 - 2023

Form 1 Collection of DataForm 1 Algebra Matching Activity

Criterion D
Applying 
mathematics in 
real-life contexts

Students should be able to:
1. identify relevant elements of 

authentic real-life situations
2. select appropriate mathematical 

strategies when solving authentic 
real-life situations

3. apply the selected mathematical 
strategies successfully to reach a 
solution

4. justify the degree of accuracy of a 
solution

5. justify whether a solution makes 
sense in the context of the authentic 
real-life situation.Form 2 Round Table Circumference
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What is the subject?
The Mathematics subject promotes a powerful universal language, analytical reasoning and problem-solving skills 
that contribute to the development of logical, abstract and critical thinking. Mathematics can help to make sense of 
the world and allows phenomena to be described in precise terms. It also promotes careful analysis and the search 
for patterns and relationships, skills necessary for success both inside and outside the classroom.

What are the learning aims?
The Mathematics subject aims to encourage and enable students to:
• enjoy mathematics, develop curiosity and begin to appreciate its elegance and power
• develop an understanding of the principles and nature of mathematics
• communicate clearly and confidently in a variety of contexts
• develop logical, critical and creative thinking
• develop confidence, perseverance and independence in mathematical thinking and problem-solving
• develop powers of generalization and abstraction
• apply and transfer skills to a wide range of real-life situations, other areas of knowledge and future developments
• appreciate how developments in technology and mathematics have influenced each other
• appreciate the moral, social and ethical implications arising from the work of mathematicians and the applications 

of mathematics
• appreciate the international dimension in mathematics through an awareness of the universality of mathematics 

and its multicultural and historical perspectives
• appreciate the contribution of mathematics to other areas of knowledge
• develop the knowledge, skills and attitudes necessary to pursue further studies in mathematics
• develop the ability to reflect critically upon their own work and the work of others.

How is the subject structured?

Form 1
Units Contents

1. Change How we show change through directed numbers, symmetry and transformations
2. Understanding data Collecting, recording, displaying and evaluating data to make recommendations to 

improve our world
3. Using variables Writing and using algebraic expressions, equations and formulae
4. Appreciating shape Naming and labelling shapes, area and volume, angles
5. Use of number Estimating and approximating, percentages and powers (indices)
6. Similarity Investigating similarity and congruence of triangles



What is the pathway after Form 3?
F4 HKDSE
Students study Mathematics as a core 
subject.

F5 and F6 HKDSE
• Students study Mathematics as a core subject.
• Students may opt for Mathematics Extended Part Module 1 

(Calculus and Statistics) or Module 2 (Algebra and Calculus) 
as an elective subject.

F5 and F6 IBDP
Students choose one at the standard or higher level:
• Mathematics: Analysis and Approaches
• Mathematics: Applications and Interpretation
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Maths: Analysis &
Approaches

SL/HL

5
Maths: Applications &

Interpretation
SL/HL

5

F5-6 E
Maths Extended

Module 1 (Calculus &
Statistics)

Maths Extended
Module 2 (Algebra &

Calculus)

F5-6 E

Mathematics

C

Mathematics

C

Subject GroupMathematics

Form 3 Applications of Trigonometry Form 3 Slope Investigation

Form 3 Measurement of Height

Form 3 Net of 3D Solids

Sports Day

Form 2 Coin Tossing StatisticsForm 2 Algebra Tiles
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Subject Group
Physical and

Health EducationSubject Group
Physical and
Health Education

What is the subject?
The Physical and Health Education subject focuses on both learning about and learning through physical activity. 
Students develop knowledge, skills and attitudes that will contribute to a student’s balanced and healthy lifestyle.

What are the learning aims?
The Physical and Health Education subject aims to encourage and enable students to:
• use inquiry to explore physical and health education concepts
• participate effectively in a variety of contexts
• understand the value of physical activity
• achieve and maintain a healthy lifestyle
• collaborate and communicate effectively
• build positive relationships and demonstrate social responsibility
• reflect on learning experiences.

How is the subject structured?

Form 1
Units Contents

1. Fitness Fitness components and fitness testing
2. Athletics Track and field events
3. Hitting and striking Rounders, cricket, softball and modified games
4. Gymnastics Partner floor routines
5. Short tennis Singles, doubles and officiating
6. Dance Movement to music, aerobics, introduction to dance choreography
7. Invasion games Evasion skills, ball skills and spatial awareness
8. Aquatics Swimming strokes, life saving and water polo

Badminton

Form 2
Units Contents

1. Fitness Training methods

2. Athletics Track and field events

3. Rounders Fiedling, batting and competitive games

4. Parkour Jumping, landing, rolling, negotiating 
obstacles, course design

5. Dance Modern dance choreography

6. Handball Skills, rules, tactics and game play

7. Football Unopposed and opposed skill practices, 
conditioned games

8. Aquatics Swimming strokes, life saving and water 
polo

Form 3
Units Contents

1. Fitness Principles of training and goal setting
2. Athletics Track and field events
3. Basketball 3v3 basketball, officiating and leadership opportunities
4. Badminton Analysis/reflection of performance (singles/doubles) and officiating
5. Leadership Leadership in sports
6. Hockey Introduction to rules and regulations, defensive and attacking skills, small sided games
7. Volleyball Volleyball skills, officiating, coaching and competitive games
8. Aquatics Swimming strokes, life saving and water polo

How is the student assessed?
Students’ work is assessed on the following criteria:
Criterion A
Knowing and understanding

Students develop knowledge and understanding about health and physical 
activity in order to identify and solve problems.

Criterion B
Planning for performance

Students, through inquiry design, analyse, evaluate and perform a plan in order 
to improve performance in physical and health education.

Criterion C
Applying and performing

Students develop and apply practical skills, techniques, strategies and 
movement concepts through their participation in a variety of physical activities.

Criterion D
Reflecting and improving

Students enhance their personal and social development, set goals, take 
responsible action and reflect on their performance and the performance of others.

What is the pathway after Form 3?
F4 HKDSE
Students fulfill HKDSE core requirements 
on Other Learning Experiences (OLE) 
through Physical Education.

F5 and F6 HKDSE and IBDP
Students fulfill both HKDSE and IBDP core requirements on Other 
Learning Experiences (OLE) and Creativity, Action, Service (CAS) 
respectively through an integrated programme “CASOLE”.

SwimmingAthletics

C
Creativity, Action, 

Service
(CAS)

Other Learning 
Experiences

(OLE)

C
Physical Education &

Other Learning
Experiences (OLE)

C
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Core Element Approaches to Learning (ATLs)Core ElementApproaches to Learning (ATLs)
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Approaches to learning (ATLs) are skills that focus on the process of learning. In other words, they help students 
to learn how to learn and are relevant across all subjects. 

There are five categories of skills that are important for a student to master in order to develop into a successful, 
lifelong learner. 

Communication skills 

All students have to be able to communicate with others in an effective way. Communication in this sense includes 
being able to voice opinions and perspectives, to negotiate with others, to select an appropriate form and tone 
when communicating with different audiences, and to receive and comprehend information.

Social skills 

Learning, particularly in school, often takes place in groups. Students are asked to work collaboratively with their 
peers during class and for assessments, as well as at the end of the MYP in the Community Project. Social skills 
and the ability to work successfully with others are important skills for students to develop.

Self-management skills 

A successful learner is able to manage themselves. Self-management skills include organisation skills, affective 
skills and reflection skills. This means that students learn how to organise their time and class materials using 
simple strategies like student diaries and lockers effectively and at a higher level of mastery, planning their own 
learning by creating revision strategies and meeting self-set deadlines. Affective skills help the learner to take 
charge of their own emotions and to develop strategies that help them cope with negative emotions such as 
stress and disappointment. At CSS, students are asked to regularly reflect on their learning by asking themselves 
questions such as ‘What can I already do?’, ‘What don’t I yet understand?’ or ‘What questions do I have now?’.

Research skills 

Research skills are split into two sub-categories of information literacy and media literacy. This means that all 
students are taught how to collect, record and verify data as well as how to create references and bibliographies. 
Furthermore, students are made to understand and implement intellectual property rights (information literacy). 
Media literacy focuses on locating, organising, evaluating and ethically using information from suitable sources and 
being able to explore different perspectives presented in the sources. 

Thinking skills 

Thinking skills are divided into creative thinking skills, critical thinking skills and transfer skills. The first includes 
creative thinking techniques like brainstorming information, creating visual diagrams to demonstrate understanding 
and using existing work in new ways. Critical thinking skills mainly focus on the analysis of complex ideas, 
considering ideas from multiple perspectives and drawing reasonable conclusions and generalisations. Transfer 
skills focus on the student being able to make connections that their knowledge, understanding and skills from one 
subject are applicable and can be applied to other subjects and unfamiliar situations. 

Students demonstrate and develop the above mentioned skills in all their MYP subjects. A student who achieves 
a high degree of mastery in all ATL skills is a student who is able to manage their time and learning independently, 
and who knows where and how to access information successfully, and how to apply and communicate knowledge 
in an appropriate way to a variety of audiences. 

Approaches to learning are not formally assessed but students are given the chance to reflect on their development 
of ATL skills throughout the MYP. Additionally, students demonstrate all ATL skills in their Community Project at the 
end of the MYP by researching, planning, conducting and reflecting on a group community service project which is 
presented to the CSS community.

Approaches
to

Learning

Research

Information Literacy
Media Literacy

Social

Collaboration

Self-management

Organisation Skills
Reflective Skills
Affective Skills

Thinking

Creative Thinking
Critical Thinking
Transfer Skills

Communication

Communication
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Core Element Community Project (CP)Core ElementService as Action (SAA)
What is it about?
The Service as Action (SAA) is a core element of the MYP that goes through all MYP years. It engages students in 
taking thoughtful action, including service, and develops a sense of responsibility and active citizenship.

What are the learning aims?
The SAA aims to:
• encourage students to take meaningful and positive actions oriented towards community needs 
• empower students to make informed decisions about their actions
• provide an opportunity to transfer knowledge and understanding from classrooms to a real-life context
• develop a variety of skills and attitudes in students in order to grow more confident and independent personalities 

and to succeed in further studies and life after school.

How is it structured?
The SAA is currently being built in the school both within and outside of the curriculum. The school plans to 
introduce service units in different subjects across MYP years and also link Co-curricular Activities (CCAs) and 
Creative Week to SAA in order to give students opportunities to provide service in different communities.

How is the student assessed?
Students’ SAA will be assessed through student reflections on service they have completed using the following 
learning outcomes:
• become more aware of their own strengths and areas for growth;
• undertake challenges that develop new skills;
• discuss, evaluate and plan student-initiated activities;
• persevere in action;
• work collaboratively with others;
• develop international-mindedness through global engagement, multilingualism and intercultural understanding;
• consider the ethical implications of their actions.

What is it about?
The Community Project (CP) is a project that students complete in Form 3 and involves providing service to 
a community of their choice based on an investigation of its needs, and their ability to apply prior and subject 
knowledge and develop the necessary skills to complete the service. The CP is not a part of any subject curriculum 
but rather a culminating assessment where students consolidate knowledge and understanding gained in the MYP.

What are the learning aims?
By focusing on community and service, the CP:
• motivates students to explore their social right and responsibility towards their communities
• enables students to learn about various communities and their needs
• engages students in taking action in the form of service towards addressing these needs
• involves students in a sustained, in-depth inquiry about themselves, the community and the service
• develops research and thinking skills of students as well as their organizational skills
• develops students’ social and communication skills as they do the project in groups.

How is it structured?
The CP is done by students in groups of maximum three students. The CP lessons are provided to Form 3 students 
by experienced CP teachers once every cycle starting from August till the end of the school year. Each group of 
students also gets a CP supervisor for Term 2. The CP supervisor will assist the group during dedicated meetings 
set up by the group of students, support the students to follow their process and meet deadlines as well as answer 
questions. However, the CP is chosen, organised, led and completed by the group of students with support from the 
CSS community. At the end, students are required to present their CP in a school presentation day in June where 
parents and other interested stakeholders are invited to share the celebration of the students and their completed CP.

How are the students assessed?
The group of CP students is assessed on the following criteria:
Criterion A
Investigating

Students demonstrate well-developed research skills as they investigate the community they 
want to help and its needs and come up with a clear goal on how to address the chosen need 
using their prior and subject knowledge.

Criterion B
Planning

Students design a clear and detailed proposal for their service, develop an accurate plan for 
achieving their goal and demonstrate excellent self-management skills while keeping records 
of the process of their work.

Criterion C
Taking action

Students follow their action plan and provide service to the community showing brilliant 
critical and creative thinking skills as well as social and communication skills in the process of 
doing the service, overcoming challenges and achieving their goal.

Criterion D
Reflecting

Students reflect on how the CP influenced their knowledge and understanding of service 
as action and developed their skills and evaluate the quality of the service they have done 
towards addressing a need in the selected community.

What is the pathway after SAA and CP at CSS?

F4 HKDSE F5 and F6 HKDSE
Students must take an active part in 
Other Learning Experiences (OLE) 
alongside their subjects.

Students continue doing OLE.
F5 and F6 IBDP
• Students must complete Creativity, Activity, Service (CAS) 

requirements.
• CAS is an obligatory element that must be accomplished 

successfully by the student in order to get an IBDP Diploma.
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Raising awareness about fair tradeCommunity Project Presentation

Raising awareness about stress



Core ElementInterdisciplinary Learning
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What is it about?
In the IB Middle Years Programme (IBMYP), interdisciplinary learning supports students to understand bodies of 
knowledge from two or more disciplines or subject groups, in order to integrate them and create new understanding.
Students demonstrate interdisciplinary understanding when they bring together concepts, methods, or forms 
of communication from two or more disciplines or established areas of expertise so that they can explain a 
phenomenon, solve a problem, create a product, or raise a new question in ways that would have been unlikely 
through a single discipline.

Interdisciplinary teaching and learning builds a connected curriculum that addresses the developmental needs 
of students in the IBMYP. It prepares students for further academic (inter)disciplinary study and for life in an 
increasingly interconnected world.

What is structured and taught?
In each year of the programme, IBMYP schools are responsible for students engaging in at least one collaboratively 
planned interdisciplinary unit that involves at least two subject groups.

At CSS, there are many authentic interdisciplinary learning opportunities taking place across subjects informally. 
Teachers strive to connect their subjects to other subjects and encourage the students to do the same. New 
initiatives at CSS such as CLACH and STEAM are also areas where informal and formal interdisciplinary learning 
takes place. Formal interdisciplinary learning is planned for each of the year levels at CSS with many possible 
subject combinations. Teachers work to create authentic, real world experiences for the students in these units. 
These formal interdisciplinary units are assessed by both subject teachers individually and collaboratively using the 
separate IB criterion based assessment criteria.

Form 2 Interdisciplinary Learning on River

Riddles Guessing in Mid-Autumn Festival



What is the subject? What are the learning aims?
The Chinese History subject is an 
independent compulsory subject at 
junior secondary level required by 
the Education Bureau. This subject 
fosters students’ historical literacy 
and interest in studying history. 
The curriculum also enables non-
Chinese speaking students to learn 
Chinese history and culture in 
English.

The Chinese History subject aims to encourage and enable students to:
• develop interest in learning Chinese history and culture
• understand and reflect on the relationship between history and 

modern world
• deepen understanding of local culture and other major cultures in 

the world
• develop historical thinking skills and other generic skills
• appreciate traditional culture and understand the importance of 

cultural conservation 
• act as responsible citizens with local, national and global awareness.

How is the subject structured?
Form 1 (2019 onwards)

Units Contents
1. Prehistoric Times to 

Xia, Shang and Zhou 
(史前至夏商周)

• The origin of Chinese ethnicity and the early formation of nation
• The feudal system of Western Zhou Dynasty
• The brief history of the Spring and Autumn Period and the Warring States Period

2. Qin and Han (秦漢) • The unification of China, administrative measures and collapse of Qin Dynasty
• The political development and cultural exchange between China and other 

countries in Han Dynasty (Western Han and Eastern Han)
3. Three Kingdoms, 

Jin, Southern and 
Northern Dynasties
(三國兩晉南北朝)

• The division of China and the dynastic change of Wei, Jin, Southern and 
Northern Dynasties 

• The political situation in north China and the development of Yangzi River Delta
• The social and cultural development of Wei, Jin, and Southern and Northern Dynasties

4. Sui (隋) • The unification of Sui Dynasty and the Kaihuang Reign as Golden Age
• The construction and impacts of the Grand Canal in Sui Dynasty

Form 2 (2020 onwards)
Units Contents

1. Tang (唐) • The founding and prosperity of Tang Dynasty 
• An Lushan Rebellion and the downfall of Tang Dynasty
• The open society of Tang Dynasty

2. Song and Yuan (宋元) • The rise and decline of the five dynasties and the unification of Song Dynasty
• The political and economic development of Song Dynasty
• The governance of Yuan Dynasty

3. Ming (明) • The politics of autocratic monarchy in Ming Dynasty
• The rise and fall of Ming Dynasty

4. Qing (清) • Qing China as an empire of multi-ethnic unified country
• External threats and internal problems
• Reforms in the late Qing

Form 3 (2021 onwards)
Units Contents

1. Republic of China
(中華民國)

• The 1911 Revolution and the political situation of the early republican times
• The cooperation and separation between Kuomingtang (KMT) and Communist 

Party of China (CPC)
• The Japanese invasion on China and the Anti-Japanese War
• Chinese Civil War

2. People’s Republic of 
China
(中華人民共和國)

• The domestic administration and diplomacy from the founding of the PRC to 
1978

• Policies of the Chinese economic reform

How is the student assessed?
Students are assessed through various learning activities such as short quizzes, short essay writings and group 
projects. The Chinese History grade does not count in the MYP grade.

Hong Kong Junior
Secondary CurriculumChinese History
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